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Use of English in different domains: past, present, and future
The unprecedented advance of English in geographical and communicative terms has been discussed in a large number of publications. The approach by the Swedish linguist Svartvik (1998) is a typical of most accounts: he traces the progress of English from an island language to a world language and a trend language, which is also adopted by the German linguist Leitner (2009). 

As an island language it displays an interesting case of contextual influences. During the Roman invasion of Britain during the first century BC, the autochthonous island languages were Celtic and Gaelic. This English displays its well-known pattern of expansion very early when Anglo-Saxon tribes invaded the island in the fifth century. Some four hundred years later, the Vikings invaded and settled in Britain and exerted considerable influence on the language, espicially in the northern regions. The first four centuries of the new millenium following the Norman Conquest strongly affected English vocabulary and spelling. After that the Renaissance exerted a similar influence in Britain as in the rest of Europe. At that time Britain was ready to start flex her muscles as a colonising power, entering the path towards a world power and speading her language towards a status of an international language.

There is a broadly shared view that two main events have decisively affected the rise of English as a global language: the British colonisation of vast territories around the world and the emergence of the United States as a world superpower in the 20th century and as a leading economic powerhouse and a leader in technology.


The spread of English is often referred to as “diasporas”. According to Jenkins (2015, 6-9),  the first diaspora occurred when English was transported, mainly via migration, to the “New World” (what subsequently were called the United States, Canada, Australia, New Zealand and South Africa), covering a pediod from the early 1600s to the early 19th century. During the second diaspora English was transported, which took essentially the form of colonialisation, to Asia and Africa (West Africa, East Africa, South Asia, Southeast Asia, and the South Pacific).   

The outcome of these diasporas is what Kachru (xxxx) has described in several publications during the past three decades. He refers to the “inner circle, the “outer circle” and the “expanding circle” and illustrates them as shown in the Figure x.
Kachru continued his exploration on the international role of English and proposed the term “World Englishes” to be used of the phenomenon. He presented a much-quoted concentric circle model of Englishes (see Figure 1).
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Figure 1. The circles of English (Kachru, 1985)

The Inner Circle represents the traditional bases of English: the United Kingdom and the first diaspora, including  the United States, Australia, New Zealand, Ireland, anglophone Canada, and some of the Caribbean territories. The total number of such ENL (English as a native language) speakers  in the inner circle is close to 400 million..

The next circle is labelled the Outer Circle, which includes countries where English is not the native language (ESL, English as a second language speakers)  but is important for historical reasons and plays a part in various institutions, either as an official or auxiliary language. This circle includes, for intance,  India, Nigeria, Tanzania, Kenya, Ghana, Zambia, the Philippines, Bangladesh, Pakistan, Malaysia,Singapore, Sri Lanka non-Anglophone South Africa and Canada, etc. The total number of ESL  speakers in the outer circle is estimated to range from 150 million to 300 million.

Finally, the Expanding Circle encompasses third diaspora countries where English plays no historical or governmental role, but where it is nevertheless widely used as a foreign language or lingua franca. This includes much of the rest of the world's population: China, Taiwan, Russia, Japan, Korea, Nepal, most of Europe, Korea, Egypt, Saudi Arabia, Zimbabwe, Indonesia,  Israel etc. The total in this expanding circle is the most difficult to estimate, especially because English may be employed for specific, limited purposes, usually business English. Therefore, the estimates of these users range from 100 million to one billion the EFL (English as a foreign language) 
Kachru considered the Inner Circle (UK, US,etc.) to be “norm-providing”. That means that valid English language norms are developed in these countries – as English is the first language there. The Outer Circle is '”norm-developing” as ESL varieties have become institutionalised. The Expanding Circle is “norm-dependent”, because it relies on the standards set by native speakers in the inner circle. In a later publication Kachru (2005) suggested that the EFL varities could be modelled on the Outer Circle varieties.

In the early 1990s there ensued a well-known debate between Quirk (1990) and Kachru (1991), where Quirk suggested that non-native Englishes are deficient and that to claim institutional status for them is sociolinguistic euphemism. Kachru (1991, 1992) argued that this position wad based on a number of fallacies. What Quirk considered deficient English can in the global context, in fact, “be a matter of different which is based on vital sociolinguistic realities of identity, creativity and linguistic and cultural contact” (p. 11). 

Widdowson (1994) engaged in the debate when in a Peter Strevens Memorial Lecture in 1993,  he discussed the “ownership of English” and argued forcefully that native speakers of English (NESs) no longer owned English. It had ceased to be the “communal” language of NESs whose grammar and spelling, in particular, deserved to be guarded, and had instead become an international language for communication. Therefore, it is not just a set of “fixed conventions to conform to but … a resource for making meaning” (p. xx), making one´s own meaning. The conclusion was obvious: “How English develops in the world is no business whatever of native speakers in England or anywhere else. They have no say in the matter, no right to intervene or pass judgement. They are irrelevant.” As could be expected, this uncompromising position raised some objections, but Widdowson´s argument remains a classical reference in literature on lingua francas.

Kachru´s model has been very infbut inluential but it has also been criticised and some alternative models have been suggested.
English as a lingua franca
Definition

A lingua franca, also occasionally referred to as a bridge language, common language, trade language or vehicular language, is usually defined functionally as a language or dialect used to make communication possible between persons not sharing the same first language. The term has been used to denote different variants and does not, therefore, refer to any unambiguous linguistic phenomenon. 
According to Mauranen (2012), lingua francas “are ubiquitous, vary from very local to highly international, and have been known throughout historical time” (p. 17). 

Widely used lingua francas have developed around the world throughout history for a number of reasons, which will be discussed later in this chapter. The term derives from one such early language, a Mediterranean Lingua Franca, used for trade and diplomacy for several hundred years until the 18th century.
Pidgins and creoles can act as regional, not global lingua francas. Several international auxialiary languages have been developed to function as lingua francas but with limited success. The most widespread is Esperanto but it does not actually function as a global lingua franca. 

As recently as the late 20th century, the use of the generic term was restricted by some to mean only hybrid languages that are used as vehicular languages (owing to its original meaning), but nowadays it refers to any vehicular language.
Major linga francas – emergence, developments and outlook
The emergence, development and outlook of English, French, Spanish, German, Russian, Arabic abd Chinese will de addressed below. The main source has been the Annual Review of Applied Linguistics, which had lingua francas as its theme in 2006. For discussion of Quechua, see the chapter by King and Hornberger in the issue. 
Greek and Latin were lingua francas during the Hellenistic civilization and the Roman Empire. Latin gained prominence as a consequence of the expansion of the Roman Catholic church and its role as the language of administration, of schooling and scholarship. One of the greatests landmarks in science Newton's ”Philosophiæ Naturalis Principia Mathematica” was published in Latin in 1687. Latin continues to be used as the official language of the Vatican, in biotaxonomy and it has usually been studied in subjects like medicine and theology Latin in universities. The Finnish Broadcasting Company has broadcast news in Latin (Nuntii Latini) once a week since 1989.

There is no doubt about English having emerged as the world´s primary lingua franca. Jenkins (2015, 6-9) refers to two diasporas of English: the first diaspora occurred when English was transported, mainly via migration, to the “New World” (what subsequently were called the United States, Canada, Australia, New Zealand and South Africa), covering a pediod from the early 1600s to the early 19th century. During the second diaspora English was transported, which took essentially the form of colonialisation, to Asia and Africa (West Africa, East Africa, South Asia, Southeast Asia, and the South Pacific).   

In addition to the territorial annexation the spread of English has been strongly influenced, as shown by Phillipson (1992) by it being actively promoted and becoming the most widely taught and studied foreign language (EFL, English as a foreign language.  It has been estimated (Graddol, 2xxx) that xxx Crystal  (2003a) that about ten years ago there were more L2 English speakers than L1 speakers (430 million vs. 430 million, respectively). While some questions have been raised about the stability of the current strong position (rejection of English, changes in the use of the internet, etc.;  Graddol 1998), it is probable that English will continue to have widespread  global presence.
Wright (2006) notes that French was a prestige lingua franca for centuries. She rejects that frequent French arguments that intrinsic superior qualities of the language would have played a major role in this or would deserve to do so even today. Instead, several extralinguistic factors precede and accompany the spread of languages.  France was an aggressive and successful military power in Europe. It was the dominant continental economic power with a large population. France was also a major colonial power and French has retained a relatively strong position even after decolonialisation. Perhaps a less well known reason for the prestige of French is the fact that several French scientists were pioneers in science and technology (eg.,Lavoisier, d´Alembert, Ampere, Pasteur, the Curies). Furtermore, the French were not only prominent in science but also in the humanities, especially philosopy and liberal political thought (Montesquieu, Voltaire, Rousseau) and in literature (Moliere, Racine ?….). 
French has seen its role declining and the vigorous campaigns mounted by the French government (”the Toubin law” 1994) and various institutions have had limited or no effect in practice. This suggests that French is likely to continue to be on the defensive, facing a tough challenge.
As regards Spanish, Spain and Portugal competed with England in spreading their territorial annexations in northern, central and southern America. Spain´s territorial expansion started in the late 1400s and first lead to the colonianisation of the West Indies, expanding to Central America, Mexico, and South America. The conquests were followed by migration: in the 16th and 17th centuries about one million people emigrated to the Americas. Coddenzi (2006) presents a detailed account of the very complex interactions that emerged between local and colonising language and the reciprocal influences of creoles and Spanish.

 The dominions were goverened by the Viceroyalties of New Spain, Peru, New Granada and Rio de la Plata. Spain lost some of its colonies in wars of indepence in the early 19th centrury and the rest in a Spanish American War in 1898. In the peace treaty Guam and the Philippines were ceded to the United States. 
The proportion of Hispanics in the United States has increased steadily (xx% in ), and in 2015 Latinos became the largest group in California (TV news, check).
The outlook for Spanish as a major global lingua franca in addition to English is more positive than the other European languages: French, German and Russian. 
As for German, Desquennes and Nelde (2006) describe how Germany  – unlike England, France and Spain - oriented from the 13th century onwards towards thte north and east as the trading organization Hanseatic League established a trading network in northern Europe and the Baltic area, ranging from Brugge to Novgorod. German settlers also spread the language in several neighbouring regions and helped to strengten its position as a prestigous urban lingua franca. Thus, for example in Viipuri, a Finnish city near the Russian border, German could be used to conduct official business in addition to Finnish, Swedish and Russian. In Scandinavia, being protestant of the Lutheran provenance, German acquired the status of educational language (Bildungssprache) of the bourgeoisie and the nobility. Over the centuries a large number of Scandinavian students attended German universities. After World War II, German lost ground to English as a foreign language taught in schools. The outlook for German is not strong in the global perspective (it is not an official language in the Council of Europe, nor in the UN…..) but due to its strong economy it has a relatively strong position in the expanded European Union.

Pavlenko (2006) discusess the role of Russian as a lingua franca.  The picture differs from the story of English, French, Spanish and German in that there has been both a lenghty and strong expansion and a recent dismantling of Russian as a lingua franca. Another difference is that the Russian empire, being a traditionally multilingual, multicultural, and multiethnic state, had no consistent language policy until the 18th century.
Pavlenko (2006, xxxx) states that

Change in language policy in the direction of russification occurred in mid-19th century under Alexander II whose administration aimed to unify the empire through a number of measures, including the spread of Russian. Thus, after the Polish rebellion of 1863, Russian was designated the official language of the Kingdom of Poland.  By 1872 all secular education there was offered in Russian; it also became a required subject in Polish and Baltic religious schools.  A 1873 decree prohibited Polish-speaking students in gymnasiums to use their language even during the breaks. Similar measures were taken to limit the uses of Ukrainian, Belarusian, Moldovan, Lithuanian, and German. In the Caucasus and in Central Asia, local populations were now obligated to study Russian—their assimilation and russification through education became one of the key goals of the new administration. Particularly strong incentives to invest in Russian-language' competence were offered to local elites: As a result, by the end of the 19th century co-opted elites and intelligentsia throughout the empire, from the Baltics to Georgia and Kazakhstan, displayed fluency in Russian.

In the early Soviet period the linguistic policy was korenizatsiia (nativization) and  linguistic autonomy, with Russian used as a lingua franca in the central government and in the army. This appears to have been a pragmatic choice designed to help pass on the new ideology and laws and rules. 

There was a change from pluralist policies of the 1920s to assimilationism and ussification of the 1930s. Part of this policy was intensified  language propaganda to extol the great merits of the great Russian language. A 1938 decree required an obligatory study of Russian in all schools of the Soviet republics and ethnic regions starting with the primary school. Curricula and textbook publishing were centralised.  All this meant that Russian was on the way of becoming a de facto official language of the country and a necessary prerequisite of a true Soviet citizen. This trend was strengtened after the victorious war effort.  

On the international front, Russian was adopted as one of the five official languages of the United Nations. Within the Council of Europe does not have an official status. 
Following the collapse of the Soviet Union, the status of Russian in the fourteen post-Soviet countries has ranged from status quo in Belarus to deliberate and vigorous derussification in the Baltic countries. The outlook for Russian as a lingua franca appears to be one of unstable status quo or continuing relative decline.

Arabic obtained the status of the administrative language of the Muslim Caliphate in late 7th century. The empire spread from Arabia from Syria to Spain in the west and and from Iraq to Iran, Central Asia, and the Indus Valley in the east. During the 8th anf 9th centuries Arabic also gained prominence as a language intellectual exchange and scientific exploration. Translations into Arabic helped to preserve many important texts for the posterity, which otherwise would have been lost. 

During the middle ages, Arabic was spread around the Mediterranean, in Africa as far as the Sahara region, and in Asia toward India and the Muslim Chinese provinces, especially as a language of commercial exchange, intellectual discourse, and religious knowledge. In the core areas of the Middle East and North Africa, it also spread to become the daily spoken language. Several Arabic loanwords in different languages testify to the influence of the Arabic culture. 
Arabic is one of the five official languages of the United Nations. It is the mother tongue of about 300 million people. About a billion Muslims around the world are estimated to  use Arabic in some form for religious purposes. In other words, Arabic performs two functions: communicative and religious.

As a oilprice- dependent region with limited technological and industrial capacity, Arabic probably shares some of the strengths and weaknesses of Russian . The outlook of Arabic is not easy to assess.

Suleiman  (2006) provides a detailed account of recent developments in the patterns of use of Arabic in several regions, which illustrates well the complexity of the interactions between political and linguistic factors in a conflict-ridden reagion in the Middle East.

As for Chinese, it needs to be noted that China is a vast, multilingual nation whose linguistic diversity is not easy to capture.  Li (2006) notes that there is general consensus among Chinese scholars that, since antiquity, different regional dialects have always coexisted with a national lingua franca Mandarin Chinese. However, despite its leading position in terms of the number of speakers, it is not yet widely spoken in many dialect areas of China. For this reason its promotion among dialect speakers continues to be an important part of the language policy and planning of the People's Republic. 
According to Li (2006), as a result of some four decades of enforcement of the National Language Movement until 1987, a  majority of the Taiwanese are reported to  understand and speak Mandarin.  In the two special administrative regions of China, Hong Kong, and Macao, Cantonese continues to serve as a lingua franca among the Chinese there. Li notes that Cantonese  is the only dialect that has attained a level of prestige that rivals that of the standard national language (Mandarin). It has evolved written forms of its own which are commonly used in informal genres in media.
Chinese as a lingua franca is a unique case in the sense that the logographic script plays in communication. Li (2006) explains that

Thanks to the use of a logographic, nonalphabetic script, there is much truth in the belief that, where Chinese speakers from different dialect backgrounds fail to communicate in speech, they may resort to writing down what they want to say, with a good chance of making themselves understood that way. This is so because the same characters are given different pronunciations depending on the specific dialect background of the speaker in question. It is in this way that written Chinese is said to transcend dialectal differences in accent, lexis, and even minor differences in grammar. Having and sharing a unified written language is thus a very important cornerstone of the general perception of common ancestry and ethnicity among Han Chinese. 
Issues related to lingua francas

During the past forty years or so, there has been continous discussion and debate about the nature, need, advantages and disadvantages, problems and consequences of lingua francas. The unprecedented and rapid spead of English as a lingua franca has given rise to a plethora of publications. Lingua franca has also become a specialism in linguistics with professorships established and publication for a set up.The following discussion will focus mainly on English as a lingua franca.

Why is English currently the predominant global lingua franca – issues, debates, consequences 
According to Seidlhofer (2005) English as a lingua franca (ELF) is usually taken to refer to it being a contact language between people who do not share a common native language (L1) nor do they share a common (national) culture. English functions as the tool of communication.

This means that ELF is related to the pattern of commucation which is variably called English as an international language (EIL), World Englishes, English as a global language, English as a world language, World English. 

An important event in the discussion of English as an international language was the international conference organized by the East-West Culture Learning Institute in 1978 (Smith 1981). It was attended by prominent experts such as Braj B. Kachru, Randolph Quirk, H.H. Stern, Peter Strevens, Christopher N. Candlin and Jack C. Richards. The editor of the proceedings classified the presentations into three sections: varieties of English for cross-cultural communication, frequently expressed concerns about English as a language for cross-cultural communication, possible solutions to the problem of using English for cross-cultural communication. These topics were subsequently to be discussed and debated in much greater detail and depth.
Kachru continued his exploration on the international role of English and proposed the term “World Englishes” to be used of the phenomenon. He presented a much-quoted concentric circle model of Englishes (see Figure 1).
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Figure 1. The circles of English (Kachru, 1985)

The Inner Circle represents the traditional bases of English: the United Kingdom and the first diaspora, including  the United States, Australia, New Zealand, Ireland, anglophone Canada, and some of the Caribbean territories. The total number of such ENL(English as a native language) speakers  in the inner circle is close to 400 million..

The next circle is labelled the Outer Circle, which includes countries where English is not the native language (ESL, English as a second language speakers)  but is important for historical reasons and plays a part in various institutions, either as an official or auxiliary language. This circle includes, for intance,  India, Nigeria, Tanzania, Kenya, Ghana, Zambia, the Philippines, Bangladesh, Pakistan, Malaysia,Singapore, Sri Lanka non-Anglophone South Africa and Canada, etc. The total number of ESL  speakers in the outer circle is estimated to range from 150 million to 300 million.

Finally, the Expanding Circle encompasses third diaspora countries where English plays no historical or governmental role, but where it is nevertheless widely used as a foreign language or lingua franca. This includes much of the rest of the world's population: China, Taiwan, Russia, Japan, Korea, Nepal, most of Europe, Korea, Egypt, Saudi Arabia, Zimbabwe, Indonesia,  Israel etc. The total in this expanding circle is the most difficult to estimate, especially because English may be employed for specific, limited purposes, usually business English. Therefore, the estimates of these users range from 100 million to one billion the EFL (English as a foreign language) 
Kachru considered the Inner Circle (UK, US,etc.) to be “norm-providing”. That means that valid English language norms are developed in these countries – as English is the first language there. The Outer Circle is '”norm-developing” as ESL varieties have become institutionalised. The Expanding Circle is “norm-dependent”, because it relies on the standards set by native speakers in the inner circle. In a later publication Kachru (2005) suggested that the EFL varities could be modelled on the Outer Circle varieties.
In the early 1990s there ensued a well-known debate between Quirk (1990) and Kachru (1991), where Quirk suggested that non-native Englishes are deficient and that to claim institutional status for them is sociolinguistic euphemism. Kachru (1991, 1992) argued that this position wad based on a number of fallacies. What Quirk considered deficient English can in the global context, in fact, “be a matter of different which is based on vital sociolinguistic realities of identity, creativity and linguistic and cultural contact” (p. 11). 
Widdowson (1994) engaged in the debate when in a Peter Strevens Memorial Lecture in 1993,  he discussed the “ownership of English” and argued forcefully that native speakers of English (NESs) no longer owned English. It had ceased to be the “communal” language of NESs whose grammar and spelling, in particular, deserved to be guarded, and had instead become an international language for communication. Therefore, it is not just a set of “fixed conventions to conform to but … a resource for making meaning” (p. xx), making one´s own meaning. The conclusion was obvious: “How English develops in the world is no business whatever of native speakers in England or anywhere else. They have no say in the matter, no right to intervene or pass judgement. They are irrelevant.” As could be expected, this uncompromising position raised some objections, but Widdowson´s argument remains a classical reference in literature on lingua francas.

Research on lingua francas

Empirical research on ELF has emerged as a growing field, consisting partly of a pragmatic response to the challenge that ELF poses for teaching and testing (assessment)  and  partly as a theme of theoretical interest in how English is developing and in how the communicative processes and strategies are taking shape. . In this reseach corpora have played and are playing a key role.

Mauranen (2012) presents a comprehensive review of the functioning and characteristics of ELF in academic contexts. She notes that “lingua francas are ubiquitous, very from very local to highly international, and have ben known throughout historical time; widespead lingua francas such as Sanskrit, Arabic, Aramaic, Latin and Grek have enjoyed their days of power and influence. What separates English from these is scale: it is the first truly global lingua franca. (p. 17) 

Mauranen shows, among other things, that:

· structural simplification was most evident in regularized morphology

· far greater structural fluctuation than in ENL (English as a native language)

· there are affinities with non-standard dialect features and with World Englishes of the post-colonial varieties

· lexis concentrates on the most common words but morphological productivity also results in neologisms and approximations

· frequent words are extremely robust and central to communication

· as expected, EFL displays enhanced explicitness: metadiscourse, anticipatory markers of local organisation, negotiating of topics, rephrasing and eching

· interactional processes of accommodating and convergence  

· prosessing shortcuts for facilitating economy and fluency such ad multi-word (phraseological) sequences

One of the key questions in research on ELF is what aspects of processing are involved in EFL speech that distinguish it from “ordinary” speaking between same-language speakers.

Mauranen suggests that EFL raises questions of the norms (standards) used in language teaching and testing. Rethinking seems indicated. The criteria of proficiency and achievement cannot be “native-like” but features that make a “good communicator” in today´s world. “Appropriacy” cannot, either, be referenced in any straightforward fashion to ENL contexts and cultures.

The study of other lingua francas: “In addition to the ubiquity of English, a major linguistic consequence of globalisation is the enormous increase in language contact; with so much mobility and immigration, virtually any language, however local or small, can serve as a lingua franca between groups of immigrantsor foreign workers. The implications to theoretical modelling of lingua francas are considerable: how general are our observations, and how much dependent on specifics of language typology or social determinants of the communication situation?” (p. 250) 

The legacy of colonialism  - linguistic imperialism?
Robert Phillipson has raised the less palatable consequences of the spread of English to the agenda. His analysis of what he labelled “linguistic imperialism” remains a document that demands attention, whether one disagrees with it fundamentally (as some critics do) or disagrees on some arguments or regards it as essentially a valid account.  In his doctoral dissertation (1990, published with the title Linguistic Imperialism in 1992) Phillipson was interested in exploring the relationship between language and power, asking questions such as: What role does English play in the Third World Countries? Why have other languages, with few exceptions, not prospered? How and why has the position of English been strenghtened? What has been the role of foreign experts in promoting this development? What arguments have been used to justify the continued use of the former colonial languages? Whose interests do the present policies on language in education serve? What kind of long-term accountability is there for projects involving educational aid? How can one relate the micro-level of EFL (English Language Teaching) professionalism to the macro-level of global inequality? What ethical issues are raised by the ELT profession attempting to span the North-South divide, in a world characterized by an acutely unjust division of the fruits of the earth and of the products of human labour? How can we, in a theoretically informed way, relate the global role of English, and the way in which language pedagogy supports the spread and promotion of the language, to the political, economic, military, and cultural pressures that propel it forward? How can analysis probe beyond individual experience and reflection to the processes and structures which are in operation at the international, national, group and personel levels?  (pp. 1-2) Phillipson suggests that while once Britannia ruled the waves, at present it is English  which rules them.

Phillipson addresses, among other things, the colonial linguistic inheritance, British and American promotion of English, the structure and tenets of English Language Teaching (ELT), English language teaching in action, arguments in linguistic imperialist discourse, and linguistic imperialism and ELT.

According to Phillipson (1992, 271-280), three types of argument  are typically used  to promote English:

· Intrinsic arguments describe the English language as providential, rich, noble and interesting. Such arguments tend to assert what English is and what other languages are not.

· Extrinsic arguments point out that English is well-established: that it has many speakers, and that there are trained teachers and a wealth of teaching material.

· Functional arguments emphasize the usefulness of English as a gateway to the world.

Phillipson suggests that arguments attempt to persuade people of the superior merits of English, to hightlight what English promises to deliver (good, services, science, technology, modernity, efficiency, rationality, progress, great civilization) and to point out potential threats through neglecting to promote English (e.g., social divisions, conflicts). 

Other arguments for English are

· its economic utility: it enables people to operate technology;

· its ideological function: it stands for modernity;

· its status as symbol for material advance and efficiency.

Another theme in Phillipson's work is linguicism -  the dominance of English creates prejudice that  leads to the extinction of endangered languages or to the loss of  their local vitality.

The term “displacement” is used to refer to a situation when a language (English) takes over in specific domains. In Finland this has occurred when The Academy of Finland decided that all application of funding had to be submitted in English (xxxx).
Debate between Phillipson and Crystal

Robert Phillipson´s  review of  Crystal´s  book (1997/2003 “. English as a global language” (1997) in Applied Linguistic (1999) strongly challenges Crystal´s claims of “neutrality” and considers his narrative of global English, in fact, as eurocentric and triumphalist. Among Phillipson´s points of criticism is the alleged simplification of the complexities involved and his omission of,  or little attention paid to,  many socially and educationally important (undesirable)  developments  - “unheard chords in Crystal loud and clear” (as the title of the review puts it). In his angry response, Crystal (2000) undertakes to try to be “crystal-clear”. He criticizes Phillipson for being selective in his quotations from the book and in not recognizing his discussion of the points Phillipson claims are missing (through misquoting). Crystal suggests that he has, in fact, dealt with most of the issues argued to be missing but not using the contentious terminology he caims his critic to be employing. Crystal dismisses Linguistic Imperialism as  “a curious hodgepodge of political innuendo” and as presenting “a great plot scenario”. This seems unwarranted as the book is based on a doctoral dissertation and thus has passed normal critical appraisal, and therefore would normally deserve more analytic appraisal. On balance, it seems that both debaters present some feasible arguments. However, the irate tone of Crystal´s response seems an overreaction. Also, his own several critical remarks of phenomena related to the spread of English are, one might suggest, rather low-key (“the British understatement”?) than explicitly spelled out.      

Alistair Pennycook (1994, The Cultural Politics of English as an International Language, London: Routledge – Phillipson was one of the external examiners of his PhD thesis),  while sharing many of Phillipson´s arguments, opposed what he considered  Phillipson´s too strong determinism which saw the spread of English as a priori imperialistic, hegemonic or linguicist. He also opposed the tendency of critical theory for its stance that he claimed to leave little or no space for struggle, resistance, change, human agency or difference. Pennycook introduced the concept of the “wordliness of English” (a term he does not define explicitly, referring both to the global position of English and to  English being embedded in the world in a variety of contexts, not only reflecting but also constituting wordly affairs. He claimed that these views made resistance to the dominance of English more feasible than was usually considered to be the case. He also believed that his approach allowed for recognising how both reciprocal global and local discourses have facilitated and been facilitated by the spread and construction of English (p. 69

Ammon (2000) has raised the question of inequality in scientific publication. He writes: “The non-native speakers´ linguistic peculiarities remains at the moment a rather helpless postulate. It needs more elaboration as well as integration into an extended system of linguistic human rights. It also needs support through political action. It should become part of the agenda of linguistic and other scholarly or scientific associations, or their conferences, and be presented to political parties or institutions, for instance of the European Union. – For a start, the non-native speakers of English could as a minimum try to raise awareness of their problems (cf. Ammon 1999) and demand more linguistic tolerance from the language´s native speakers. They should use their growing number as their argument, among others.In fact of these numbers rigorous enforcement of native-speaker standards amounts to the suppression of a disadvantaged majority by a privileged minority.” (p. xx).
Outlook for English as an international lingua franca

On the basis of an analysis of various data sources, Graddol (2006) has recently identified further advances of English (eg., in education, industry, information technology) but also decrease in the proportional use of English as the language of the internet. He also suggests a trend towards a polytechnic lingua franca gobal English with Asia as a particularly interesting region to watch. Monolingual speakers of English may also come to find themselves at a disadvantage vis-à-vis multilingual speakers. English as a foreign language (EFL) may lose ground in language teaching compared to English as a lingua franca (EFL). 
Pennycook (2010) asks a provocative question in his title: “The future of Englishes, one, many or none?” Changes in the role of English can also have important consequences for language change (diversity of new Englishes). Pennycoock considers that we should, therefore, reconsider how we think about language, especially how language is understood locally. He advocates looking at language not as a system but as a “grounded local practice”. This view is critical of the basically static models which place nations in boxes or circles (a reference to Kachru?) and prefers a model in which language is always in translation, as a language always under negotiation. Pennycook concludes that “Instead, we can start with an understanding of translingua franca English, which is taken to include all uses of English. This is to say TFE is not limited here to expandingn circle use or so-called NNS-NNS interactions, but rather is a term to acknowledge the interconnectedness of all English use. In this field, English users all over the world draw on various resources of English” (p. xxx). In this sense English has actually no native speakers. Seeing using a language as a local practice means that “Language speakers come with linguisticn histories, and means of interpretation – the ideolinguistic dimension where English is one of many languages, a code useful for certain activities, a language connected to certain desires and ideologies … it is not a product, but a social process that is constantly being remade from the semiotic resources available to speakers, who are always embedded in localities, and who are always interacting with other speakers.”(p. xxx)  (cf. Seidlhofer: proposes to use Wenger´s community of practice; “EFL is not a variety of English, but a variable ay of using it: English tht functions as a lingua franca (2011, 77) 

The concept of “standard English” is often used in discussions of English as a lingua franca. However, it has no uniformly accepted definition as does not have another frequently cited concept “language standards”. The great variation in “world Englishes” and the development and present existence of a variety of pidgins and creoles suggests that it is not likely that there is any prospect of soon – or indeed ever - reaching a consensus on their meanings. One reason is probably the fact that despite deviances from the supposed standards of correctness, communication using a great variety of Englishes has been often quite successful.

The notion of “similects” (eg., Swinglish, Finglish, Dunlish) proposed by Mauranen (2012, 28-29) has offered a partly new approach to think of linguistically identifiable and geographically definable varieties of English as an alternative to Kachru´s conceptualization. Mauranen (2012, 29) considers that similects are not like  L1 dialects since they result from parallel L1 influence on their speakers. According tio Mauranen “Speakers of Finnish, for example, have no reason to talk to each other in English. The shared features of ´Finglish`result from many speakers having the same language combination in their repertoire, and thereby similar transfer from their first language. We cannot simply equate the L1-based lects with dialects, but could speak of them instead as `similects`, because they arise in parallel, not in mutual interaction. In short, there is no community of similect speakers. Similects do not develop new features or new discourse practices in the same way that language communities do – in interaction, from one linguistic generation to another. They remain forever first-generation hybrids: each generation´s, each speaker´s idiolect is a new hybrid. Similects do not become more complex, simpler, undergo sound changes, accent diversification, develop sociolects, or in general develop like dialects and languages in communities. Because similects originate in cross-linguistic influence, they comprise a renewable resource for the mix that EFL is made of.”

Jenkins (215, 895) summarizes Widdowson´s and Seidhofer´s etal approach as follows; A conventional nation-state view of language is not helpful in respect of English when it is used as an international lingua franca. Instead, the argument goes, we need to consider how (mainly non-native) ELF users negotiate and con-construct English, treat it as a shared resource within which they feel at liberty to innovate and accommodate, variably exploit the resources of both English and their L1s, and in so doing, produce forms that are not part of nation-bound ENL(or postcolonial English). Inevitably, then, variability is one of ELF´s defining features. Or as Seidhofer puts it, ELF “is not a variety of English but a variable way of using it: English that functions as a lingua franca” (2011, 77)

Conclusion and remaining issues
Lingua  francas, particularly English, may be among the main  reasons for the extinction of languages. has, in fact, been called a “killer language”. But a global lingua franca will, perhaps inevitably, sbut also have less dramatic but still worrisome or even alarming consequences. Research and scientific publication of English are the most obvious areas of concern. The increased use of English as a medium of instruction in higher education and also at lower educational levels may risk academic/scientific domain loss for other languages.

Indeed, how will other languages cope? We consider this a very legitimate and serious question.In the early 1980s, Candlin (1982 took up the issue of interpretive equality. To quite him: “The equalizing of interpretive opportunity among cross-cultural learners of English is one goal which ought to unite current work in discourse analysis, materials production and methodology. Certainly there will be different pedagogic paths to this goal among different cultural and educational systems and in the face of variation in communicative challenge.
 Do countries/decision makers have some responsibility in avoiding domain lossess in general? Can the two most important Inner Circle nations, the UK and the USA, reasonably be expected to make some minimum contribution in this matter? For instance, should they support financially and through sponsored expert advice the development of locally produced and contextually appropriate materials for teaching English, rather than continue to earn large sums of money by exporting great quantities of such materials all over the world. Would this be a fair deal: the Inner Circle countries that benefit in many ways from the spread of English (and save time and money having less need to teach other languages in schools) would support the teaching of English while the learners invest a lot of effort in learning English? 
Svartvik (1998/2005) also raises this question when he notes that in several countries, like Sweden English  functions basically as an inofficial second language.He asks whether it is only good to use  English in so many contexts. How will Swedish cope?
Many other countries face the same problem and will have to consider what options they have and what their priorities are. We believe that they do have a duty to try to preserve the vitality of their language(s) and prevent serious domain lossess. There are a number of possible measures:
Seidlhofer et al.(2006)  points to another problem: the need for a common means of communication is in potential conflict with the ideals of societal multilingualism and individual plurilingualism. This intrinsic difficulty constitutes a challenge for language policy. 
Somewhat paradoxically, the monolingual orientation of many English L1 speakers can cause problems in international contexts, where English is used as a medium for communication that does not relate to intranational (either Inner or Outer Circle) functions (Jenkins 2015, 177). Sweeney and Zhua Hua (2010) note that many L1 speakers are among the least skilled in these contexts as they are not skilled in using accommodation to adjust their language to facilitate communication, and by the same token often the most biased against other varieties of English.

David Crystal returned to some of such issues in his second edition of “English as as Gobal Language” in 2003. He is more explicit than in the first edidtion (1997) in declaring linguistic triumphalism – celebrating one language´s success at the expense of other – to be unpalatable. The fact that English has emerged as the uncontested “winner” is set in a historical and cultural context. The book concludes with a discussion and reflection of the future of global English. Crystal believes that the emergence of global English is a unique phenomenon and that the prior case of Latin does not facilitate much in outlining possible future scenarios. He concludes that:

If this [early and extensive exposure to English] is part of a rich multilingual experience for our future newborns, this can only be a good thing. If it is by then the only language left to be learned, it will have been the greatest intellectual disaster that the planet has ever known.  (p. 191)

He presents the two linguistic principles that he firmly believes in (and which he does not find contradictory): 1) the fundamental value of multilingualism (ideally all people would be at least bi-lingual), 2) the fundamental value of a common language (as a world resource). We agree strongly with the first principle but are uncertain or doubtful about the second. We believe the jury is still out.
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