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falqla, SauTi. A Partial Replication in Finland of Von Mentzer's Study.

Jyvaskylau f,tarch, 1970" (Unpublished study)

In 1970, Sauli Takala attenpted a repiieation of V.onilentzer's Svredish

study of foreign language elassroom practices. The Finnish data was obtained

from teachers of English (and Swedish) in the experimental comprehensive

schools and from teachers in the ordinary junior secondary schooTs. In all,
39 teachers from comprehensive schools and 15 teachers from junior secondary

schools responded to the questions. Since some teachers teach both Engiish

and Swedish as foreign ianguages, both languages are included in the questions.
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'Question 1. This question asks teachers to express their opinions concerning

certain student activitfes" {Oomprehensive = e, Junior Seconclary = J}

pea K1 ng
EIS

Listens io both Fin-
nish and E/S speech
during the lesson

Reads silently E/S
text, understandi ng
content exact'ly

81 "6 80.0

6.7

2 "6 20.0

13 "2 i3.3

18"4 20.0

47 .4 40.0

2"6

26.4 20.0

39.5 ?0.A

54"6 46"6

2.6 6.7

?.6 6.7

Student Activity

Jc

Shoul d be
Favor ed

Jc

0cca -
sionaliy

Rarel y

F1t,d Jc

Should be
Avo'ided

JL

ttrissjng
Data

Reads aloud English/
Swedi sh text

Repeats Engl ish/
Swedj sh speech afte
heari ng a model

Speaks;E/S freely
(wi th ovrn viords )

Tnansl ates ora'l i y
from Finnish into
E/S

Translates ora11y
from E/S i nto
Finnish

Speaks Finnish dur-
ing the I esson

Listens to E/S speec
without text

Listens to EIS speec
following the text

Listens to classmate
speaking E/S with-
out text

Listens to classmate
speaking E/S fol-
lowi ng the text

Listens to ,teacher
a.ncl conversation
betrveen teacher and
cl assmates speaki nq

89 "5 93.3

68.4 B0 "0

94 "7 80.0

5 "3 6.7

58.4 60 "0

52.6 26.7

55 "3 66 "7

26.3 20.0

7 .9 6.7

31 "6 13 "3

5.3 20.0

31 "6 46.7

50"0 86"6

5.3 6.7

31 .6 40.0

44 "8 53.3

42 "1 ?0.0

57 .9 53.3

52 "6 46.6

39.4 6.V

15 "8 33 .3

2"6 2A"0

6.6

5.3 20 .0

15.8 6 "7

5.3

78.9 60 "0
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Question 1 (cont")

Student Activfty Should be
Favor ed
e J

0cca-
si onal 1 y

C J

Rarel y

e J

Should be
Avoi ded
c J

Missing
[Jata

e J

Reads EIS text exten-
sively understandi ng
the main points

Reads E/S text with
the help of a bilin-
gual word I ist or"
di cti onary

Reads E/S text with
the hel p of a mono-
lingual (E or S)
word I i st or di c-
ti onary

Caries out al l writ-
ten exercises in E/S
(ritt in, transforma
tion, etc. )

llri tes freely i n E/5

!,lri tes from t/S
di ctation

tlri tes transl ation
from E/S to Fi nni sh

1^lri te transl a ti on
from Finnish to lE/S

73 "7 40.fi

7 ^9 13.3

50.0 40"0

94.V 93 "3

65.8 66 "7

21"r 13 "3

6"7

23 60 .0

52 60 -0

50.0 46.6

5.3 6.7

34 "2 33.3

47 60"0

10"5 40.0

42 "t 86.6

2 6

29"a 6"7

6.7

31 5 20.0

39 .5 26.7

39.5 6.7

10.5 6.7

50 "0 33 .3

1B .4

13 .3

6.7

6.7



Question 2. How do you teach E/S pronunciation and intonation?

Mi ssi ng Method
Data

';C J

Very 0ften

CJ
Oft en

c J

0cca*
sionally
EJ

SeI dom

C,l

Nev er

C J

6.7

Students hear the
model of a native
speaker and all
repeat in chorus

Students hear native
speaker modej and
individual student
repeats

Student who has made
an error in pronun-
ciation hears model
again and repeats

I teach students to
hear di fferences
between simi 1 ar
words like ship*
sheep, big-pig-
pick, tjuta-skjuta

I explain in Finnish
how E/S and F'innish
sounds and intona-
tion differ from
each other and I
explain and show
hovl the sounds
are made

In teaching t/S
sounds I start from
correspondi ng, or
near'ly correspong-
ing, Finnish sounds
which are graduaily
transformed to
approximate the
forei gn sound , i c,
E w in what is
ta[ght oo-at, then
shortened to what

If a student makes a
mistake in pronun-
ciation or intona-
tion, s/he repeats
it until slhe can
produce the sound
sati sfactori i y

6.7

2.6

'.7

6.7

t.o

10.5

13 "2 6.7

?"6 46 "7

7"9

6.7

7"9 39.9

21.CI 13 "3

23 -7 13 "s

42.L 26 "7

36.8

2.6 6.7

10.5 20"0

63.2 46.7

34.7" 60 "i

47 "3 26 "7

42 "1

34 "2 46.6

?o Ä E? ?A J.J JU.J

2l ^L 13.3

18.4 6.7

z7 "L 13"3

7-9 26 "7

8"0 13 .3

71 .1 46.7

44.7 33.3

28.9 33.3

5.3 6.7

13.2 13.3

7"9 19 .9

?.6 13.3

6.7

t3.z

39.5 20.0

2.6



\- Question 2., (cont. )

Mi ssi ng Method
Data
CJ

Very Often

CJ
0ften

c J

0cca-
sional 1y
CJ

5el dom

CJ
Never

C J

Duri ng conversation
in E/5 I coryect
the students' mis-
takes in pronuncia-
ti on/i htonati on

I teach students to
realize that E/S
sound and writing

\,.. patterns are rather
regular even if they
are not as consi s-

2 .6 6 .7 tant as Fi nni sh

7"9

?.6 6.7

34 "2 53.4

23.7 20.A

'!i"

26 "3 33 "3

39 .5 33 .3

31 .6 13 "3

31 .6 13 "3 20.0



Question 3" How do you teach E/S vocabulary?

Mi ssi ng t'lethod
Data
CJ

Very Often

CJ
0ften

c J

0cca*
sional ly

L J

Sel dom

CJ

l,lev er

C J

6.7

I teach vocabul ary l

by means of pi c-
tures, drawi ngs,
gestures, move-
ments and other
ways of concreti-
zati on

If I teach words
whi ch i ndi cate
movement, I carry
out the movenent
and say the word
in EIS at the same
time, ie, I'low I
stand up, Nolv I open
the wi ndow.

I check the students'
knowledge only in
t/S (I don't use
Fi nni sh)

I teach new words
by util i zi ng the
words the students
already know through
synonyms, opposites,
simple definitions
and expl anations

I teach vocabulary
so that students
gather rel ated
words into so called
word famil i es

I teach vocabulary
by gfving the stu-
dents the Finnish
equi val ents

I teach an EIS vrord
by giving its Fin-
nish equ'ival ent
after which the use
of the word i s prac-
ticed only in E/S

6.7

2.6

6.7

6.7

6.7

6.7

84 "2 66 .6

78"9 73"3

5?.6 26.6

89"5 29"9

10 .5 26 .6

2.6

2.6

7.9 20 .0

T3 .? 13 .3

42.2 66.7

7.9 6"7

36.8 46.7

6-7

13.2 6.7

7"9 6"7

7"9 6.7

2.6

2.6 6.7

31 .6 13 .3

26.3' 33.2

15"8 40.0

I.t

1

I

i

1

I

I

{

I

I

I

I

46.71 zs.a

I

I

qo.o I so.a

6.7

21.r 6.7

4?.1 6.7

3i.6 6.6



\* .Question3 (cont.)

Iti ssi ng Method
Data
CJ

Very 0ften

CJ
0ften

L J

0cca-
sionaliy

^lLrJ

5el dom

CJ

Never

C J

In vocabularY tests
. r I students write ori L* {/u say what E/s words,

i 13.3 pictures represent

In vocabularY tests
students give Fin-
nish equivalents to
separate E/S words

13"3 or vice versa

18.4 13.3 3i .6

2"6

42 "1 26 "7

18 .4 13 "3

5 "3 20 "0

39 "5 33 "4

2.6 26.7

39.5 40.0

i^I '-" : ts(i
, ln'i



Question 4. How do you teach E/S grammatical structures?

Mi ssi ng I'lethod
Data
CJ

Very Often

CJ
Often

L J

0cca*
sionally

J

Sel dom

e J

Nev er

L J

I teach E/S gramma-
ti cal structures by
means of pattern
practice and attempt
to make the produc-
tion of structures
au tomati c

I teach E/5 new
structures i nduc-
tive'ly, in other
vrords, I teach
students to make
observatfons and
dral concl u/sions
or grar:')mati cal
patterns

A form vrhich diverges
from the general
rule I teach as a
point of vocabulary
and I do not explain
why the form is
excepti onal

I teach only one
grammati ca1 poi nt
duri ng a si ng1 e
grammar I esson

I teach E/S struc-
ture only in the
1 anguage taug ht

When I teach E/S
structures, I indi-
cate how they differ
from the corres-
pondi ng Fi nni sh
structures

I first exp'lain the
general rule through
model examples in
Fi nni sh o then appl y
the rule in a num-
ber of exercises

6 .7

5.3 6.7

.6 6.7

.6

6.7

i

44.7 46 .7

36-B 40.0

15.8 6 "7

60 " 5 53.3

10"5 20.0

13 .2 20 .0

50 .0 33 .3

31 6 46.6

36.8 6 .7

26 "3 40.0

50.0 53.3

5.3 33.3

21. 7 6.7

5"3 28.A

21 6.7

36.8 53 "3

E?

?6.3 ?6.7

36.8' 26.7

10"5 13.3

10 .5

5.3 26 "6

5.3

8"0

52.6 33.3

36 "B 33.3

?.6

5.3

18 .4 26 "7



Question 5, Indicate to what extent you agree or disagree with each of the

following staterents:

Mi ssing Statement
Data
CJ

Stro ngl y
Agree

L J

Agn ee

r J

Don't Know

e J

Di sagree

e J

Stro ng 1 y
Di sagree
c J

Teaching a foreign
language should be
started ora'l1y using
the language taught

Seeing written ian-
guage or reading it
at the beginning
stage of foreign
1 anguage i earni ng
makes the learning
of good pronuncia-
tion or intonation
more di ffi cul t

The period when no
wri tten 1 anguage i s

read or produced
should last at
I east one term

The teacher shoul d
always use complete
sentences, even
duri ng the ini ti a.l
stag e

Teacher speech or
native speaker model
should be of normal
tsnpo and natural in
arti cul ation

Finni sh should not
be used in the class
The mode1, its repe*
tition, and concre-
ti zation wi I 1 pro-
duce desired I earn-
ing"

Structures shoul d be
taught by use of
model s befur-e they
are mastered auto-
mäti cal 1y. Expl ana-
tions are not needed
and they should not
be giv en.

2.6

6-7

6.7

81"6 66"6

36.8 13.3

7"9

47 "4 20"0

71.1 33 "3

7.9 13 "3

6? 6.7

18 "4 33.4

44.8 53.3

42 -1 26 -7

44 .7 46.7

26 "3 60 "0

47 .3 40 "0

15.8 26.5

15.8 i3.4

7"9 6"7

13 "3

13.3

6.7

2"6 20.a

34"2 53"3

E? 20"0

2"6 6"7

39"5 26"7

60 .5 46 .7

ii 70
I

I

13.3

5-3

18 "4 6.7



Question 5 (cont")

issi ng Statement
Data
CJ

Strongly
Agree

c J

Agree

CJ
Don't Know

65LrJ

Di sagr ee

\. J

Strongl y
Di sagree
C J

.6 6.7

In teaching structure
or pronunciation,
'the student should
always repeat the
correct form or
pronunciatisn after
a model has been
given 

"

During the period of
no text the students
should often see
words in wri ti ng ,
otherwi se they wi'l 1

form a mi staken
image of how wor"ds
are spel I ed.

Reoccurri ng prac-
tice is more effec-
tive than practice
which is carried out
in one session and
for a long time.

A mi stake on the
blackboard should
be corrected quickly
or the students will
easily manori ze i t "

After the period of
no text, the stu-
dents should con-
tinue to learn new
thi ngs oral ly first.

I n control Ii ng the
knowl edge of the
point to be taught,
mother tongue
should be used on'ly
rarely.

In the upper grades,
the points taught
should be gathered
together and a short
and cl ear rul e
should be formulated
on the basi s of thon.6 6.7

42 "L 46.6

7.9 6"7

76 .3 73.3

50.0 53 "3

42 "2 20 .0

47 "4 33 .3

23.7 6"7

42 .1 40 .0

23 .7 33 "3

27 .1 2A.A

44 "7 46.7

52.6 66.7

44.7 60"0

71 .1 73.?

10"6 6"7

21.0 20"0

2"6 6.7

tr?

2"6 13.3

7..6 6.7

2"6

39 "5 40.0

2"6

7"9 6-7

6.7

7"9



Question 5 (cont.)

l'lissi ng Staternent
Data
CJ

Stro ng 1 y
Agree

L J

Agree

CJ
Don tt f'rnow

CJ

Di s agr ee

C J

Strong'ly
Di sagr ee
C J

It is extremely dif-
ficult to correct
erroneous language
habi ts "

Textbooks do not
need to have bilin-
gual vocabul ary
lists"

Starting to Iearn a- foreign language at
the age of 9 will
prove detrimental
to the I earni ng of
the mother tongue.

In grading, the main
ern phasi s shoul d be
given to oral know-
ledge of the lan-
guage"

Grarnmar poi nts shoul d
be taught to stu-
dents by first giv-
ing thm rul es which
are then appi'ied i n
a number of exer.

6-7 cises"
- Language I earni ng i s

conscious activi ty
and not only repeti*

i3.3 tion of model s .

The meanf ng of E/S
words shoulld be
made cl ear to the
students by giving
them the Finnish
equivalents of the

6.7 words.

A translatfon test
measures fairly
wel I di fferent
I anguage ski I I s:
readi ng, wri ti ng,
speaki ng, and 1 i s-
teni ng comprehen-
sion"

7.9

2.6

42 "L 40 .0

2.6

18.4

2"6

23 "7 6"7

2.6

42.7 40.0

5.3 6.7

20 .0

57 "9 46.7

36.8 13.3

7l .7 80.0

13.2 26.7

6.7

i0-5 13.3

70

36.8 13 .3

13"2 20.0

5.3 6.7

2.6

?.6. 6.7

5.3

5.3 6"7

63.2 73 "3

34.?'53.4

10 .5 33 .3

42 .1. 73 .3

?.6

68 "4 53.2

26 .3 66 .6

21 .0 20.0

29 "0 13.3

5.3

10 .6 6.7

68.4 ?6 "7



' Question 5 (cont.)

i s si ng Statsrl ent
Data
CJ

6trongl y
Agr ee

C J

Agr ee

c J

Don't Know

Fttr,

Di sagree

C J

Strongl y
Di sagree
c J

Conversation in EIS
should be a central
part of every les;'
son.

Language learning is
primarily the acqui-
sition of automatic
language habits by
means of i rrtensi v e
structural pattern
practi ce .

A bilinguai word list
at the end of the
textbook i s better
than a monlingual
word list in rvhich
the meaning of
words is iilus*
trated by means of
pi ctures, expl ana-
tions, etc "

During E/S conversa-
tion in class the
teacher should cor-
rect pu pi 1 s' mi s-
takes without asking
them to repeat them
i n the correct form.

Students I earn
foreign vocabu'lary
faster and more
securely if they
are given the Finnis
equival ents of the
words either oral1y
during lessons or in
the form of a bi I i n-
gual word list.

The structural differ
ences between Fi nni s
and E/S shoul d be
shown to students
because it improves
1 earni ng .

"6 6.7

.6

.6

50 .0 26 "7

8.4 6-7

70 40 "0

7.9 6.7

47 "4 66 "6

47 .4 53 "3

31"6 33"3

57 .9 53 "3

4?.t 60.0

31"6 66.6

6"7

tr? 13 .3

?6 "3 20 .0

2"6

2I .t 13 .3

23.7

2"6

28 "9 26 .7

l5 "8

2I .7 26.6

26.3 20"0

39.5 33 "4

tB.4 6.7

7.9 6.7

7.9 6.7

?.6



Question 5 (cont")

i ssi ng Staterent
Data
CJ

Strongl 5'
Agree

r J

Agr ee

L J

Don't Know

EJ
Di sagree

CJ
Strong'ly
Di sagr ee
CJ

,6

In teaching ElS,
pupil s attention
should be drawn to
such poi nts where
they often make
mi stakes "

It is more impor-
tant to teach stu-
dents to speak E/S
than to read it.

Al I as pects of
1 earni ng ski 1 

'l

(speaki ng, writi ng,
readi ng comprehen-
sion, listening com
prehension) shoul d
be practi ced from
the very begi nni ng "

Students learn the
same thi ngs more
easily if they are
presented it v'isu-
ally than if they
are presented i t
auditfvely.

1.0

.t

6.7

L3 "2 33 "4

34.2 6"7

7.9 13 "3

10.5 13"3

44 "7 53 .3

55"3 46.7

10.5 33 "3

to.5 6"7

15"8 13.3

10"5 i3"3

15.8 4CI"0

L3 "?

1r a
IJ.J

57 "9 53 .4

4?.1 33"3

10 .5

21.1

5.3



Question 6. In your opinion, what is the best ejass size in teaching E/S?

14iss-

Begi nni ng
stage

Higher
1 evel s

Question 7 "

Scal e:

2"6 5.8
46 "7

2"6 2.6 2 "6

47 .7
33 .3

34.2 2.6
40 .0

1

2.6 2.ö
6"7

T2
2.6 13.2

?0 "0

2.6 36 .8' 2 "6 7 "940"0 13.3

r
J

C

J

Is there any difference between girls and boys knowledge of EIS?

1" = Boys are much better than gir'ls
2 = Boys are somewhat better than giri s

3 = There ris no difference betureen boys and giris r t'
4 = Girl s are someilhat bettei" than ;boys
5 = Girl s äre much better than boys

Mi ssi ng
Data

Engl i sh/Swedi sh I i steni ng
comprehension

Engl i sh/Swedf sh
s peaki ng

Understandi ng tngl i shl
Swedi sh text

l,Jri ti ng Engli sh/Swedi sh

Engl i sh/Swedi sh
pronunciation

Eng'lish/Sledish
i nto nati on

J

a

J

n

J

q,?

15 .B
6.7

5 "3

28.9
6.V

s5.3
46 "7

2L.0
26 "7

60"5
33.3

55 .3
26.7

50"0
33 .3

60.5
7??

26.3
?6 "6

63 "?
53 .3

29 "0?? ?

18 .4
26.7

23.7
33 "3

2"6

7.9

2.6
?0.0

t"o
20 .0

7..6
20.0

t.a
20.0

2.6
2A.A

7"6
20.0

c 7"9
J 1"3 "3

c 23.7
J 26.6

c 23.7
J L3.4



Question 8" Is there a difference betureen boys and girls interest in learning

Engl i sh/Srvedi sh ?

Scale: l. = Boys are much more fnterested than girls
2 = Boys are somewhat more interested than girls
3 = There is no difference betureen boys and girTs interest
4 = Gir'ls are somewhat more interested tharr loys
5 = Girls are much more interested than boys

Mfssing
Sata

Comprehensive School

Junior Secondary School

7.9 ?3 "6

53 "4

s0 .0

33 .3

7"9 5-3 5"3

13 "3

Question 9. Omi t

Question 10 " l,Jhat percentage

etc" in Finnish?

of lessons (on an average) is used on explanations

Quesiion 11" l,lhat

report cards?

More than 50%

40-50%

3B-40%

20*30%

L0-2A%

Less than 10%

Missi ng data

weight is given

5"3

44.7

47 .4

2.6

80 .0

13.3

6.7

to oral knowledge of tls fn students'

Ilore than 50%

40-50%

30-40%

2A40%

1A-,2A%

Less than 10iå

Missi ng data

C

2L.L

18.4

?3 "7

26.3

5.3

?.6

2.6

J

6:7

20.0

20.t1

40 .0

6.7

6.6



Question 1"2. How long do ordinary class tests take?

J

26 "6

60 .0

6.2

6.V

homework i n Engli shlSwedish?

J

60"0

13 .3

26.7

More than 45 minutes

30-45 minutes

15-30 minutes

Less than 15 minutes
' Missing data

92.L

5.3

2"6

Questiönr;13 " How often are students given

For every next lesson

Every other lesson

Every third lesson

0n1y occasionally

All homework is done during class

Mi ssing data

L

57 "9
21.0

7.9
7.9

5.3


