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NOTED ON THE HEASURDIEWT O ACHIE F3M9IT IH PORTIGH LANOTLCE:

‘7355?3 A John B. Carroll
Q25 6n {August 1054)

T. ntrofucitlon.

This menmorandum will sketeh the history of foreign languape

achlevensnt usasurenent, survey the varlouns appronches which he
Seen mads;, and outllne recommendsd procedures for consiructin
achievenment tests suitable in differsnt situations.

IT. History of achievement testing in fa*eign~lénguagqu““
‘ Almost since time imwemorial, examinations in foreign: langiuagen
have taken the form of exercises in translation and composition.

"The examlnations set by the Collegs Entrance Examination Board, for
example in 1928 (College Entrance Examination Board, 1928) in waricus
ancient and wodsrn languages, will provide good exsmples of the YyDe
of exanination which bad been in vogue up to that time. These ovax.-
inetlons regulred stralpght translation of connected digccurses ord
23say answers to gQuestions about grammar. Bsvartheless, with “ho
develovment of objective payehological tesiing, numerous instancen
of attempts to make more objective end velisble forelgn laagusgs

examinstlons sre reported even as sarly as 1926 (Handechilr, 1686 .

Bocks on e construction of stendardized objlectlve exaninntiocn:s

sagan To nave things to say sbout tho constpuckion of auch tseis in

crolpn lanmunges (Munroe, DeVoss, aad Eo olliey, 1917; D?ﬂsam* and

Preszey, 192%; Ruch and Stoddard, 19272 Symonds, 1927}? There 1ava
a2l

U

wen anioupts o construet semi-objeotive tests of ov and auyzsl
nori A "Coumities on FPesolutions and Inveosii gatlons® anpolnicd by
the Assosolatlion of Medern Language Teachers suggesie 917

T aural test for edmlssion

“Hore vecant textbooks irn sducatlonsl measurements whlen have
included extonslve sectic cir vesilng in forelgn lang AVIECHRER
s folllc ’Lhn, Haukes, Lindouis and Aann, 1936, ppg 204 LB
Odell, 947, Chavn. IV; Jordan, p. 207-2kk; Grasna,
Jergencen, awl Gerberilch, 105&, 18z,
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French, German, and Spanish. (Committee on ..., 1917.). These
are only a few of the eérly developments listed by Buchanan and
McFPhee on pages 374 to 394 of their Annotated Bibllography of
Modern Language Methodology (Buchanan and McPhee, 1928). They
represented & revolt from the subjectivity, vnreliabllity, lack
of comprehsnsiveness, and general cumbersomeness of the old-style
examinations.

~ One of the first large-scale experiments with objective foreign
language tests was conducted by Wood (1927) for the Board of Regents
of the State of New York. Wood and his collaborators constructed &
numher of paper—and-pencil tests measuring vocabulary; grammar, and

ading comprehension in French and Spanish. These tests were admin-
1stered to thousands of high~school students 1n Néw Ybrk State, the
data were anzlyzed and reported with 2 thoroughness and detail for
which current publication costs would be nearly prohibitive. Of par-
ticular Interest and usefulness are the data on the individual ques-

~ tions of the test; the difficulty and validity of each questlon is

reported in extensive tables in Chapter IV. The tests developed in
this investigation are still avallable as the Columbia Research
Bureau Tests in Modern Languages, published by the World Book Company.
They are still highly regarded by modern language teachers, with the
limitation,of course, that they measure only skills in the written
language.

Ancther major effort was represented by & series of studles
wede under the leadership of V.A.C. Henmon (1929) for the Modern
Language Study. Henmon's report consists ﬁainly of extrenely detailed
enalyses of a certain group of tests (the "Aloha' tests in French,
German, and Spanish) designed for U. . and Canadian hlgh-schools aand
colleges and which were published by the World Book Company {these
tests are still available). Like the tests developed by Wood, the

Alpha tests sre also tests of vocabulary, reading, and grammar, but

the Henmon report also presents useful data on the individual items
of the tests. The volume also repo ris developments in other kinds
of achievement testing. The work on quality scales for written com-
position, reported in Chapter III, is notable and unquestionably
still useful. Experiments in azuditory comprehension tests in French
and Spanish are reported in Thapter IX.
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Other tests of vocabulary, reading comprehension, and grammar
in the commonly taught modern forelgn languages, patterned after
those made by Wood, Henmon,and their collaborators, were widely used,
imitated, and even improved upon during the 30's and early 40's.
They continue to be popular even up to the present time. For example,
the Cooperative Test Service, first as an independent agency of the
American Council on Bducation, and latterly as a division of the
Educational Testing Service, has had a long hiatory of developing
such achlevemsnt tests, for both high school and college levels.
Similar tests have begen developed by the Bureau of Educational

‘Research and Service, State University of Iowa, end by the United

States Armed Forces Institute.: The development of various types of
frequency counts (of vocabulary, idioms, and ayntax) heve made 1t
possible to control the sampling of test content more rig:rously
than might otherwise be the case. However, a frequent criticism of
these frequency counts and their use in the construction of tests is
that they have been based almost exclusively upon printed materials;

- thus, 1t is often claimed that these tests constitute a handicap to

students who have been trained in courses emphasizing oral-aural
skills. Shaeffer (1948) for example, blames this feature of the
Cooperative Tests for the relatively low standing of students taught
by oral-aural methods in the Agard-Dunkel Investigation of the
Teaching of a Second Language (Agard and Dunkel, 1948). But he
points out that they do poorly on vecabulary but relatively better

on pgrammar because thelr oral-aural training, he claims, is adequate

to give them the structure points of the language.

By 9k2  even the College Entrance Examination Board had
changed over to the new stylc of testing in its entrance examination
program (Fuess, 1950, p. 156 ). in 1954 the College Board published
a useful 1little pamphlet deseribing its %tests in French, German,
Latin, and Spanish; the pamphlet (CEEB, 1954) contains a variety
of sample item types, all for reading, vocabulary, grammer, and
syntax. It is vorth noting, incidentally, that the College Board
has objectified, to & considersble extent, even its test in English
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composltion. As we shall see, the so-called "inter-linear excrcise"”
utilized in the CEEB English composition test might bossibly be
adapted for use in connection with foreign language examinations.

We may conclude that the techniques of constructing paper-and-
pencil forelgn language tests of voeabulagy, reading, and grammar
are highly perfected at the present time. It is true, of course,

that all the customary problems of item writing apply with equal force

to the writing of ftems in foreign language examinations; for ex-
ample, in multiple-choice i1tems, the distractors should be equally
attractive, ‘and should represent mutually exclusive ideas. In
addition to the general problems of item wrlting, there are certain
problems which are special and unique to tests of foreign languages.
One particularly vexing problem is that of cognates. Cognates in
various languages related to English, as well as borrowed terms in
almost any language, will often "give away" the answer more easily
than the test constructor may be aware. For example, the spoken
sentence "Es schneiet im Winter” in s true~false test 1s almost
certaln to be ansvered correctly even by a person who kncws no
German. On the other hand, so-called "false cognates” (words in
the foreign langusge which have simllar form to a word in English,
but a different msaning) may be used to form gocd distractors, if
they do not actually attract the brighter students. For example,
the French "se dérober" does not mean what it seems to mesn; it
gctually means "to steal away, escape.”

Suppose, further, that one is coastructing an achicvement test
in Rumanian, a Romance language which has very strong overtones of
Latin. It 1s difficult to meke this test sufficiently free of cog-
nates wlth other Romancg 1angnagaa to prevent high scoring on the
part of persons who know no Rumanian (as such) but who know some-
thing sbout other Romance languages.

In the meantime, progress in the development of tesis of sural
comprehension and oral production has bheen considerably slower. ii

* o * ERE

A useful anc interssting discussion of mrobiems of -ts% Writing
ts Paula Thitsult’s article which apprears in the mincgrach =diced
by Ei11(13953}.




H
L

as scmatimes been claimzd that the Lzclr of vrogrest in the

ef testing has been due 4o inherent Gifficulty in them. It sezms
more llksiy that this ilzck of progress stems from the followling con-
siderations a) Standardization of auditory tests would reguirs

the use of recorded stimull; oxly in the last few years has record-
ing equipment of satisfactory flexiblillty end fidellity become avail-
able in the form of the tape recorder. but in any case it moy take
some time before such cquiprient is used widely. t) In vicy of he
fact that auditory tesis require speclal ecuinmeny, they have not
been considered feagsible In large-scale testing programs; conse-
quently, test constructlon agencles have not been willing to invest
regsearch effort in thils form of testing; ¢) Orel-aural testing has
become cof interest to forelgn languags teachers chiefly since the
advent of World War II, when courses stressing oral-aural skills
began to occur more wldely. In short, the lack of progress in orel-
aural testing is simply due to a lack of effort. There is no reason
why good tests of oral and sural skills can not be made readily and
in the near future.

We have already mentioned several audltory comprehension tests
in French and Spanilsh, devsloped under the sponsorship of Heumon's
Committee (Henmon, 1929). Cole and Tharp {1937. pages 343-44) 1lists
& number of other aural comprehension tests in French, Spanish, and
German; none of these tests have phonographic recordings available,
and fey of them secem to be commercially published. Neverthelees,

. some of them incorporate features which appear to be as useful now
" as they ever were. For example, the Rogers-Clark American Jouncil
French Aural Comprehension Test and the Lundeberg-Tharp Audition

Tests in Fremch, Spanish, znd Germsn deserve examination. Some of
their Peatures will be described below. The chilef drewbackx of these

tests is that they did not have wide use and consequently did not
get the benefit of adequate research. One reason for thelr lack of
. use seems to have been the apathy of many modern langusge teachers
about tests in general. particularly tests of aural comprehension.

il
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Tt seerie rot ©to be widely knoun that the College Tutrance Exom-

i

rration Board estavlished, in 1630, :@:n Engllish compelence exeimns

tion for foreign nationsls who hoped to come to the United Stat

]
[¢]

for study. This exeminaiion incluced nmeasurenents of sural ceupre-
hension and orsl ability, and was deslgned for administraticon in
foreign countriecs. The examination vas discontinued efter 1933
because She number of candidates to be tebted ennually (aversgirg
about 30 per year) dié not justify 1ts continustion (Fiske, 193%4).

world wzr II brought an increased emphasis on the spoken lan-
gusge and a corresponding interest in oral-sural testing. Doubtless
there were numerous instituticns teaching foreign languages which
also sponsored the develcpment of eppropriate tests of achlevement,
but few of these efforts were reported in the literature. The text-
rooks in spoken foreign langusges produced by the Intensive TLanguage
Program of the ACLS (now published &s the Holt Spoken Lenguage
S8eries) incorporeted a series of smaell-scale, non-standardlzed
testing devices. At Harvard, P. J. Rulon constructed a series of
highly interesting tests in German and Russian under a contract with
the War Department; these tests exist on professionaslly-produced
phonograph records, but they were never used, owing to the fact that
the ASTP program for which they were designed was closed down before
they vere fully completed.

The work of Sandrl and Ksulfers (1945, 1046) with auditory coum-
prehension and oral preduction tests in Spanish deserves specilal
menticn, &s well as Kzulfers's(1944) oral fluency scale in Spanish.
These tests seem particularly vell designed; norms and statistical
date are not as complete as might be desired, but this is simply
because the tests have spparently not been widely used. They are rotb
comercially avallable, but since they have been presented
in Sandri and Kaulfers' articles, they presumsbly could be recordzd
by any teacher who might wish to use them. Furthermore, they provide
nodels which could readily be adapted for use in other langusges. Iu
many respects, these tests seem to be better than several tests con-
gtructed at a later Clate.




We will conciude this prief history by citing & numtor of stil
more recent developments in the oral-surai phases of testing. The
auditory comprehension tests construcsted by Agerd and Dunkel {1943)
for their Investigation of the Study of a Second Language are fairly
videly known, owing to their wide-spread use in connection with that i
investigation. It does not seem to be videly known, however, that ?
they are still available from the Veterans Testing Service, 5741 i
Drexel Ave., Chicago 37, Illinois. These tests, in French, German, k
Spanish, end Russisn, will be described and commented upen belovw. 3
Agard and Dunkel also started work on tests of oral production, but . %
practically no usable materials remein from their efforts in this
direction.

About the same time, in 1948-1949, the War Department developed
a series of so-called proficiency examinations in some 20 or 25
modern languages. These were designed not so mueh as end-of-course
exaninations but rather as aids to locating Army personnel with
foreign languagé qualifications. (The pPresent writer happens to
have been connected with the development of these tests.) It was
extremely difficult to get hormative or validational data for these
examinations, but from ail reports they have served their purpose
adequately, despite thelr somewhat hasty construction. Each of the
tests consisted of three parts, of wvhich the first two parts wvere,
respectively, true-false statements recorded on a phonograph record,

and questions with multiple-choice options in English, the Questions ?‘3

being recorded pPhonographically. The writer does not recall the

- nature of the third part cf the exzmination. The Army has recently
become interested in tests of oral production (Kaplan and Berkhouss,
1954.)

In connecticn with an extensive study of foreign lenguege apti-
tude for the Army, performed by Dorcus et al. (1952), a series of
special proficlency tests were constructed by the Army Lenguage
School in Russilan, Japanese, Hungarian, Serbo-Croatian, Arabic, and
'Mandarin Chinese. These tasts appear to incorporate = rather wide
variety of testing devices. It is not known whether the exzamins-icns
are avaliable ocutside the Army.
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At the University cf Hichigan, in the Fngiish Language instizute,
Rovert Lado (1950, 1951, 1953) hasg developed & serice of examinstions
in Englishh as a fereign langusge. Theose examinations sppear to have
hlgh reliability and velidity, and they have particulerly well

solved ths problem of cistinguishing Hetween knovledge of lexicon

and knowledge of langusge structure.

Bovée (1947, 194E) has constructed several ingenious tests in
reading and in aural comprehension. While these tests are not in any
sense standardiied, they nay provide some useful ideas for the con-
struction of future tests.

Finally, Nelson Brooks, as chalrman of a committee on tests (of
the Northeast Conference on the Teaching of Foreign Languages; see
Kellenberger, 195%) has sparked the development of an sural compre-
hension test in French which has recently been accepted by the CEEB
as a part of 1ts placement series. Parallel examlnations in Germen
and Spanish are promised in the near future. These tests incorporate
no particularly novel features, being quite similar, for example,
to the Lundegerg-Tharp sudition tests. They have been subjected to
Statistlical analyses, and it is probable that the wide-spread enthu-
slasm about them will assure them a more Permanent plsce than some
of the tests which were prcposed for a similar purpose as long ago
as 1919 (see Doyle, 1927).

III; Dimensions of Foreign Language Achievement.

It 1s assumed that we are concerned 8olely with the acquisition
of a foréign language, not with the acquisition of the culture of a
foreign people,nor the appreciation of its litersture. In another
memorandun (Carroll, 1954} the writer has pointed out that the type
and level of mastery achieved in a foreign lenguage must be considered
in at least three dimensions:
1. Hastery in termsz of auditory comprehension, cral rreduction,
reading, and writing.
2. l!astery of the lingulistic structure (phonology, gragens r,
syntax) vs. mastery of the lﬁﬁéﬁ%& gupect of the linpege.
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3. e acuhesil ol of wliiity zchieved for eny zo@cil .o
thiz is the third divension, or 'independgent varizsbic® whiteh
‘1.8 Lo be specificd for el cell of the feliowing chars
_ ANGUAGE ASPECT

Type of Behavior | TLingulstic Structure Lexicon
Auditory Comprehension (1) (5)
0ral Production (2) (6)
Rezding - _ i (%) (7)
VWriting \ () | (8)

In theory, it should be pcssible to obtain measures of the level
of mastery of an individusl 1n each ¢c2ll of the above table. In
practice, it is probably ezsler to distinguish between the types of
behavior represented by the vertical dimension of the table than the
various kinds of language mastery represented by the horizontal
dimension. This is because the vertical dimension represents differ-
ences between active (productive) and passive (receptive) behavior
with reference to two dlstinct aspects of lenguages -- spoken lan-
‘guage end written language, vhile the horizontal dimension actuslly
represents a single higaly complex continum along which all the facts
about a language can be arrayed, including its phonology, its mor-
phology, 1its syntax, and 2ll the ramifications of its lexlicon.
Furthermore, even though it is possible to maintasin a fairly sharp
distinction between linguistic structure and lexicon, in the prac-
tical situation of testing it 1s obvious that one must use lexical
items in testing linguistic structure. If one takes the point of
view that "kmowing a language" 1s chiefly knowing its structure,
rather than its vocabulary, testing the linguistic structure becomes
move important. Yet, this can only bte done by using lexical iteus.

'. The difficulty can be resolved by agrselng in advance that the lex-

jcon to ba utillized in testing lingulstic structure will be kept as
reatrlcted as possible, or restricted to an agreed vocabulary list.
Preferably, 1t éhou*d te restricted to the vocabulary litsms learned
tn the particular cowrse In whicn achlevement is ©o be hosted. T

one is interested in measuring srolicd
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particniacs» longraze course, e lexleon must e kevt to itens cr

hignh freguency in the 1anguage, &8s deBermiaed LY approrriate fre-

——_

quency counts (vhen availeble) or by expert judgment.

It is very probeble that most tests of language proficilency,
regardless of whilch espect they measure, are difficult for the exen-
inee in proportion ag the lexicon is difficult. For example, boih
auditory comprehensicn and readlng ccuprehension tests can reedily
be made difficult by including relatively infreguent or unfamiliar
voecabulary items. Llkewlse, oral productlon and writing tests can
be mede difficult by requiring the subject to produge language about
subjects for vhich he is at a loss for appropriete words in the
foreign language. It 1s probably for this reason, chiefly, that
different kinds of foreign language achievement tests are usually
found to be highly correlated. Furthermore, it is a general rule
‘that vhere & number of different abllities are taught in a foreign
language course, students progress in those ablilities more or less
equally, with the result that correlations among different types of
achievement tests are high. On the other hand, one would expect
relatively lower correlations between two abilitles, one of which
is taught in a course and the other of which 1s hardly ewmphasized
at all. These consliderations must be taken account of 1n'1nterpret»
ing certain kinds of data which have been reported in the literature.
Fichen (1937), for example, found correlations averaging about .8
betﬁeen tests of vocabulary and reading, as well as betwoecn tests of
grammar and reading, whereas the correlation between grammax and
-yocabulary was only .7. These findings can be slmply explained by
- pointing to a large lexical.component in all these tests. Likevise,
Bovée's (1948) finding of a correlation of .792 between "audio" znd
"yisual" thought comprehension in French 18 probably to be ascribed
largely to the common lexical element and the fact that the cless
wvas taught by en oral-aural method. A similar interpretetion may be
- made of the findings of Kammsn (1953), who found that 1n a3 grcup of
American-speaking students of 3panish, tests of various zbllities

%
1
!
|

written in Spanish tended to have a stronger general fecior than
tests cf the same abdllitles written irn English, By contr:olliing the

&




tyre of training eand the tiyres of tesi performanees, oche could
prcbably producs any 7 1 structure that one might desire 1in

a battery of fcrelgn languzge achievement tests. This, of course,
ls only & hypothesis, but it seems t- be cengistent with the resvits
cbtained to date. (Compare also Wittenborn and Larsen's finding
(1944} of a single factor of Germarn ebility in the subtests of the
Cooperative German Test and grades in college German.)

On the subject of factorisl composition of lenguage achievement
tests, it is probably worth vhile to insert a word of wverning. A
numnber of different factors of fverbal ability" have been demon-
strated for native speakers of English; these include "verbal know-
ledge," "word fluency," "ideational flueney," "fluency of expression,"
and the "naming factor." (See Carroll, 1941; French, 195L) Of these,
- the only factor which truly represents knowledge gg'English i3 the
‘verbal knowledge factor; the others represent specific kinds of
behavior wvhich probably reflect varistions in cognitive processes
or in perscnality rather than in mastery of the language. 1In mea-
.. suring achlevement in a foreign language, one wishes to measure the
< -analogue of the verbal knowledge factor. The measurements should
TQ -not reflect variations in word fluency, ideational fluency, etec.
For example, an oral production test in a foreign language is pro-
bably influenced by the factor we call "ideetional fluency" 1if we
require the examinee to "think up" a series of ideas; 1t is better
for us to contrive to put the idess in the subject's head, asking
him only to express them in the foreign language.

The fact that under meny conditions different kinds of language
achievement are highly correlsted will often make 1t possible to rely
;?‘#heavily on the more easily constructed and reliable tests, with less
* ‘stress on tests of such abilities as oral production, which seen
“‘more difficult to construct or to administer. For example, Evans
'(1937) found a correlaticn of .80 between scores on the thonetic
accuracy subtest of the Lundererg-Tharp test (a group parer-and-
‘ﬁencil test) and ratings of reccrded samples of promunciztion. Li:e-
wilse, DLado (1953-5%) has cited the fact that his paser-and-pencit
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cet in Lis Euplish Langusge Tesl for
Forelem Students, correlstes highly (v = .89) "with threc conbinec
teste, Lvo of vhich sre auvditory cnes, sné 1t can Sherefore be used
alene whenever 1% is not practi%able to use 1in addition & %*est of
aural comprehensien.” This vould imply when oral Instruction hee
been given, & group test in which the examinee uerely selects smeng
differently pronounced words i3 alnost as gocd as an individusl
test in which he pronounces vords himself,

i

-y Y T e e fem e k] -
pronune e vion teat, irei

Nevertheless, in developing a2 series of achievenent tests for
e given situation, it is probably wise to consiruct tests for the
various kinds of mastery in which one is interested; as experience
accumulates with regard to the correlations between different kinds
of tests, the tests which ere less practicable or less reliable can
be dropped 1f it is secen that the dimensions they measure are agde-
Quately measured also by the more rellable and feasible tests.

I should 1like to insist again, hcsever, on the necessity for
careful control of vocabulary. First I should like to offer the
hypothesis (without guaranteeing in any way that it might be con-
firmed) that an irdividual with a very limited vocabulary and struc-
ture might be able to do éxvremely well in an sural compréhension
test which would bte limited to that vocabulary and structure. For

" example, 1t is conceivable that an individual might be able to react
very quickly and efficiently to & series of simple directions phrasec
-in a very simple terminology, even vhen the rate of speech might be
5qu1te fast. If this hypothesis could be confirmed, it would show
that beyond a certain point the acquisition of a foreign lenguage
“1is almost solely a matter of obtaining a larger vocabulary and a1l
that that implies. It would also imply that in any battery of ror-
elgn language achievenment tests, the measurement of vocabulary
Z"¥,shod1d be kept as far as possible independent of other aspects cor
langunge achievement. The éssunption here is that if zn individuai
a ‘§hovs the general phonological end orthographic system of a language
' -acquis1tion of & vocabulary item by one mode (e.z. visuval} wiil
lmnediatsly transfer to enotiaer nede {e.g. auditory), vaking the
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sezarste tesbini of thene respense systems wnnscessary. (Theve <s,
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of course, the speciel vase ¢f languagss vuhiech ar writiten idec-
graphlically; Chinese end Jepeness are the only well-known exsmples.
Here 1t 13 necessary 1o test separately for gudltory end visuail
vocabulavry.)

We will now proceed to a survey of the various lkinds of language
achievement “est peformences, classified in terms of the type of
behavior saripled, 9ad the kind of linguistic knovledge messured.

IV. Types +~f Forrign Language Achievement Tests.

As hais been indlcated before, foreign language tests mey be
usefully letegerized into tests of reading, of writing, of aural
compreheinsion, and of oral production. This classification recog-
nizes a divisimn into tests of competence with the spoken language
and tests of competence with the written language, and & Purther
division into tests measuring passive control and tests measuring
active contril. In practice, 1t is not always easy to maintain these
distinctions’ nevertheless, this survey will attempt to follow this
classif'icatin.

~ Tests of Resling Skills

The comon element in the tests to be considered here is the
fact thet ‘hey iﬂvolve responses to forelgn language meterials in
urittza o printed form end tha% they can be administered as group
'parar~arffpencil tests. They involve what may be called "pasaive”
gratrol of foreign language lexicon and structure, in the sense that
decodinz of the foreign language is emphasized, the only shcoding
being into the native 1anguage¢** The forelgn language stimuli in-
velved range from’single vords and phrases to long passages of

o

» It ie trvee that, as Anderson end Fairbanks {1937) have shown for
i+ native speakers of English, there are discrepancies betwecn English
 "reading" and "hearing" vocabularies, depending upon abiiity in
reading. These are so small, relatlvely, as net to overthirow the
assumption mzde here.

*GFor convenlence, we shall usually speak of English as tre nmabtive
language, since this paper is orisnted chiefly around problems of
measuring ferelgn language skilis of rative speakers of Ergliisa. Th-
reader may mutare mutandis In case he 1Is concerned with tests to e
applled tc nstive speakers of osher langueges tesldes Bnptish

o Ofr
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conneeisd ciscourse. The testa in vhich fingle werds are the ghim-

ull are, Iin the main, vocebulery lests, vwhile tests with more ex-
tended stimull ere usuaslly callsd reading comprehensicn testa, but
even these oftern turn chiefly on inoyledge of vocabulary rather
than of grammar and syntax.

e.Tgsts of vecabulery — Vocabulrry tasts exist in a variety of
formg They mey be set up either as reccgnition tests or as rseall
tests. It has been established a nunver cf times that these twe
types are very highly correlated (Henon, 1928, 15, 346). It may
be harder to make direct inferences about the slze of an individual's
vocebulary from a recognition test th:n from a recall test, but
recognition tests order the examinees very reliably. (It should be
noted that in speaking of recall tesis at this point, we are thinking
only of those tests in which the stirulus is a foreign language word,
and the subject must recall its Engllish meaning. Tests of recall
vhere the subject supplies the foreign language word are treated
under the category of writing tests.) Recognition tests of vocabulary
are found in the following varietiet:the forelxn lenguege vord may
be matched elther with Epglish words, words in ‘ae foreign language,
or with pictures or other non-lingiuistic represeirtations.. There
seem to be six possible types, as *ollows:

1. A printed foreign language wecrd is to be zatoeh d with cne of
a number of words in English.

Example: (German)

fast . (Item #1, CEEB, 164y
I. probably ‘ .
2. extremely
3. usually
4, pearly
5. often

2. A printed English word is %o be matched vith cre of a iygber
of options in the forelgn lanpuage:

Example: (German) (Ite@ #9, CEEB, 195%)

explain
1. auggeben
2. empfinden
3. entlgssen
b, erkilnpen
5. erschopfen

1
2
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Thz iten is composed golely of foreign language woras, among
. vhich the subject musyg icentify synonyms, or eliminste words -
: n0% veloaging with the remwaining vords.

Zxample (a) (German) (Item # 13, CEEB, 1954)
Pick the pair of synonyus:
(1) gedamprt (2) nass (%) feucht (%) angstvoll
Exemple () (French) {from Bonnardel, 1951)
Eliminate the word whiech doesn't belong with the rest:
1. gal 2. rieur 3. sourient 4. triste 5. emusant 6. joyeux

i
I3

L. A foreign languege word or phrase is to be mateched with one of
& number of options, also in the foreign language. This type
of 1ltem is favored by some because it need not involve any trens-
lztion into Bnglish, at least in theory. Actually, there is no
guarantee that the student will not resort to a quick mental
translation into English; recent evidence seems to show that

some highly practiced bilinguals continually practice translation
from one language to another.

Examples: (French)

chagrin (Item #18, CEEB, 1954)
1. expression mogueuse

2. minfral combustible
3. enimal & deux cozrnes

. Vieux morceau d'étoffe
5. €tat d'esprit douloureux

agir sans réflexion, c'est Stre (Item #21, CEEB, 1954)
l. aveugle
2. acharné
3. épris
4, Stourdl
5. brouillard

B AR 4 R S
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Example: (German) . (Item #36, CEEB, 1954)
-S1e _haben Thre Uhr verloren:
L. Wie vyele Stunden dotert das?
2. Ich hatte vorsichbtiger sein soilen.

3. Ich muss sie zum Unrmacher bringen.
4. vYie bvefinden Sie sich?

The last item might be classified o8 = reading comprehension fzen. bt
it 1s just as likely tc turn cn knowledge of vocabtulary.

S. A& foreign language woird 1s to be matened with a muonber of owuior

VSl S
in the form of pietvures, %1th ghieh thoe ferelgn lorzuaps vard 3o
20s800hated.




Teppich

T (picture o table)
2. (picture of rug)
J. (picture of stalrway)
b, (picture of o inting)

€. One might 2lso pPresent a pictwe with four pogsible forelgn
language words as options. No exemple will be glven here;
this type of item is the cpposite of type 5. It would, =t
least, require fewer Plctures fo be drawn than type 5.

These six types present endless possibilities for item construc-
tion; each type may be mede easy or difficult depending upon the
commonness or rarity of the key word or vwords and upon ths extent to
wvhich the options require fine diseriminations. Type 1 is undoubtedly
the easiest to construct, and it 1s the commonest; Type 2 tends to be
Slightly more difficult for the examinee. Both tyﬁes 1 and 2 presune
that English is the native langusge of the examinee (or at least that
the examinee 1is highly fluent in English); thus, these types are not
appropriate where one has indlviduals of differing language bacl-
grounds. For exezmple, s native speaker of French might fail miser-
ably on a French vocabulary test composed of items of type 1. Types
3 and % do not suffer from this disadvantage, nor do items of types
5 and 6, if the pictorial material is sufficiently neutral with re-
spect to cultural content. Type 3 is likely to measure more than
simply ¥nowledge of a foreign language; items composed in this way
my actually turn out to be intelligence tests, in the sensze that
-they might differentlate individuals who have equal knowledge of the

‘foreign language vocabulary involved. Type 4 1s probably = good
format, but since 1t involves so much forelgn language material, it
would rot be useful in a diagnoatic serse; that is, for exauple, on=
might not knov whether an individual faills an iten because he dig

not know the stimulus word cr because he misunderstood ¥ome word in
one of the options. Thus, such iteums might %tend to be mors unrelilapie.

Vocabulary itens Involving the use of pictures ere morz cumber.

some to construct, to be sure, bit ther are free of certain dis-

s

advaninpes shared by other L¥yres. For example, they are i-deseniest
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of the erazminee's control of the English languzge, and they mininmize
depencdence on his control of the Torelgn language orshography.

Completion tests of foreign lenguage vocabulary pbractically always
require the supplying of an English translation (in written form)
for a given foreign language word. Sometimes these words esre em-
bodied in a sentence or larger context, in which case the subject
can use the context for making inferences about the meaning of the
word. This often has the effect of testing the subiect's abilisy
to infer the meanings of new words. Such a test, however, is not
diagnostic of actual word knowiedge, since supplylng a correct trans-
lation may depend either on actual knowledge of the word as such op
upon an 2bility to infer the meenings of unfamiliar words from con-
text; one has no way of ascertaining vhich it is. If one really

i wants to test ability to infer meanings of new words fronm context,

possibly a separate ability test should be devised along the lines

. of the vork of Werner and Xaplan (1950) where one presents the

subjects with items such as the follovwing:

What is & corplum? Notlce its use in the following sentences:
l. A corplum may be used for support.
2. Corplums mey be used to close off an open place.
3. A corplum may be long or short, thick or thin, strong
or veak. {etec.)

‘It happens that Gibbons (1940) has already developed such a test;
he finds that the ability to construct the meaning of a sirange
word from context is very specific.

If there 1s any rezl reason to construct & completion test of
vocabulary, 1%t would probably be a more valid test if the forelgn
language word vere not presented in context (except to the extent
ngcessary %o specify the particularvmeaning intended). But even
such a test has 1little %to offer beyond what can be measured by an
.ordihary multiple~choice vocabulary test in nne of the varieties
described above. Stelnaker and Kurath (1935) found these types
cofrelated highly and were appreximately equal 4n rellability,
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reaGing cowprehension are those in which the foreign lancucge
ctimulve is longer than a vord or & phrese, T is
that comgrehension of the foreign lanpuage material depends on
knowledge of the struciture of the language. Actuslly, it most often
cepends upon knowledge of lexical items. Vor example, in the follou-
ing Gerisan sentence, which the student is supposed to indicate an
True or Faise, the student who knows all the structural charscter-
istics of German, such as the morphemes for the superlative of
ad jectives, might still mark the statement incorrectly L{f he dces
not know certain words, such ag Kerze:

Das kleinste Strelchihiolz brenant heller als die grgéste Rerze.

Therefore, in order for reading comprehension items %o be truly diag-
nostic of the structure points of the language, the vocabulary must
be carefully controlled. These items exist in a number of varieties.
Perhaps the commonest is the one where the statement in the foreign
language are to be indicated as true or felse. An example of such

an item was given above. One must be careful, in constructing such
items, to limit them to statements whose truth or falsity will be
vell within the experience of the persons vho are likely to ‘be tested.
In other variants, there may be statements in the forelgn language
(one or aore sentences) after which occur multiple-choice, true-false,
or éompletion questions on the statement. The lead and the optlons
may be either in English or in the foreign language. Finally, there
~1s the Van Wagenen technique {Henmon, 1929, T. 301) in which the
subject i1s supposed to check whether statements (either in Engllsh

or the forelgn language, but usually the former) contain ldeas ex-
pressed in the paragraph cr derivable from them or not. Rueh 2ad
Vander Beke (see Henmon, 1229, p. 30) performed an experinent on

the relative rellabllity and validity of these various tjpes of read-
ing comprehension ltems. The conclusion was that the typve where the
items are in the form of T-F statements, basged on the orisginal pera-
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of many ¢f the same chsracteristlics as the T-F item, it may have
souzthing to recommend it (except for the danger that it may in-
voilve too much "reascning," independent of actual language Inow-
ledge).

One great difficulty which is encountered with all tests of
reading comprehension (whether é foreign lenguage 1s invelved or not)
i3 the posslbility that the questions can be ansvered extremely well
even vhen the subject answers by "common sense" or by noting certéiin
internal characteristics of the questions. Reading comprehension
questions should always be tested on individuzls who have not read
the paragraphs on which they are based.

Finally, we may classify translation tests of a recall type as
measures of reading skill. About the only wey in which this type
of test can be made objective is to set up a sentence in a forelgn
language, the subject being required to choose which of a series
of English sentences is a correct (or the best) translation of the
forelgn language sentence; 2n even better refinement is to construct
a peragraph with a number of words or phrases supplied with "trans-
lationa’, the subject being required to state in each case whether
the transiation is accurate or not.

Several other types of reading tests present themseives as
interesting possibilities. One would be an sdsptation of' the tech-
nique used in the Minnesota Speed of Reading test (EBurich, 1936),
which consists of a series of paragraphs which contain, &t random
-intervals, words which do not f1lu with the sense of the paragraph.
The subject is supposed to read the materlal as rapldly &s possible,
indicating his progress by underlining the nonsensical words.
Although to the best of my kmowledge this technique has not been
used in measuring foreign language achievementi, it ought To be use-
ful, particularly for dlscriminating among the mors advanced stu-
dents. The technique would also lend itself to scaling with refer-
ence to the performance of native speakers of the foreiga language
invclved.

HE
i
%

RS-/ Wy R ppy

SIS A b A o SRS




"oriting skill"? in the context cf this
paper, we certelirnly do not mean the skill displayed by a8 Shakespeare
of a Faulkmer, or even a writer on the New Yorker staff. WVWhat the
foreign language teacher usually means hereby is simply the ability
to "put one's theoughts on paper” in the foreign language. The ability
to write & reasonably intelligent letter, without tetraying the i1imi-
tations imposed by inperfect knowledge of the forelgn tcngue, exem-
plifies cne of the aims of forelgn language instruction. A direct
attack on the measurement of this ability, then, might be simply to
ask the student to write such a Tetter, or similar composition. But
of course, such & direct approach has its disadvantages, not the least
of which is the consequen? subjectivity of scorling and the great
labor in securing relieble ratings. Besides thils, the task imposed
on the student has & minimum of restriction; if he 1is smart, he wiill
say whatever his knouledge of the langusge permits him to say, and
one will never be the wiser 1If he can't say some things he might
othervise say. The testing situstion 1s entirely too uncontrolled
to obtain any reliable pointer-reading -- it is gross, unstructured,
snd the results will be unconvincing or misleading. Meny current
tests and exeminations of foreign languege "composition" abillity
suffer from these defects.

- What, in essence, are the bohaviors and knowledges required
for intelligent setting down of thoughts in a foreign language?
First, there must be "thoughts.”" But this will be true whether the
student is writing in his own language or in another language. Ve
are not interested in testing for the presence of "thoughts." (Even
i? we ask students tc write themes in English, their native languaype,
one finds treuwendous veristions in performance.) Some stucdents do
nct seen %o have muchk to say, at lesast not while they are 1n precess
of being examined -- and perhsps thils deficiency can be excused; we
shall not go into the pessible psychologlical explanaticns for this.
"Le%t us, therefore, put thoughits into thelr heads. We shsll heve to
< do uhiS W using the student's aative languege (1f one oujects to

.
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struct victorial materlals so admiradly contrived thet they will
onstitute stimuli which can be exzpected to lead uneguivecally to
certain verbalizations, end this 1s =z difficult i1f not impossible
feat.)

the ase of the astlve language, cne uiil have to be prepared to con-
'™
A

Secondly, there must be facllity in ective recall of the varicus
gtructural ané lexical features of the language to be used. We nezd,
therefore, to construet ocur tests out of English phrases or sentences
which in translation will demand the knowledge of s specifled structure
points and lexical 1tems. Normally, these will be the structure
points and lexlcal items which have been taught in the language
course in which vwe are testing achievement. When we are testing
students of unknown or heterogeneous foreign language erperience,

e shall have to resort to sampling from the more common elements
;of the language to which they may . be expected to have been exposed,

unless, of course, ve are 1nterested in discriminating among the
';upper 1evels of ability.

" We may now -conslder methods of testing knowledge of language
structure.‘vmany of‘thege methods. were consicered earlier in con-
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=m en, chae dass 28 jsder wusste.
» kam an, ohne Jjemznd es zu vissen.
r kam on, ohne von jemandem erkannt za werden.
(CEEB. 1954, #31)

e
r Kam an, onne dess 23 jemsnd wusste.
T
¥

3a. {Complete missing elements.)
? am a student.
3b. ? do you live? I live on State Street.
(Lado, Examinations in Structure, Form C,p.5)
4. (Choose correct alternative)
Is (1t, there) ten o'clock yet?

Ttems lz2, lb, 2a, and 2b supply English wversions, as if to suggest
the “"thoughts" which are to be rendered, while the context alone

is strong enough, in items 3a, 3b, and 4 to suggest the proper com-
pletion. Items la, 1b, 33, and 3b require active recall, while

the remainder do not. There are many who dislike the multiple-~
choice grammsr items, since it 1s difficult to make "1likely" alter-
natives, and much can be sald against presenting ungramatical forms
and constructions at any stage of langusge learning.

Any of these item types may be chosen, depending upon the par-
ticular structure point or lexical item to be tested. It willl be
noted that 1t is difficult, as always, to separate grammar from lex-
icon in test items, particularly in the items which require recell
rather than mere recognition. For example, in item la. the indi-
vidual might not recall the verdb donner, desplte 1its commonness.

' The item might be changed to ‘

Give (donner) me the pen-lkmife. ? le canif.
Furthermore, in many of these items one 1s testing foreign language
decoding as well as encodlng; nevertheless, it may generzlly be
assumed that decoding is more faclle than encoding, and hence gen-
erally a2t a lower level on a scale of difficulty.

The format of any cf these items can be carried into tesis in
vhich connected discourse is involved, thus enabling cne Lo test
for almost any level of mestery of the vocabulary, gramsr, and
1dioms of & foreign languzpge. Andruse (1942), for example, reperts




sueh suocess wiith a compoelilon test In which verallel =
English and French were given; cerialn worlds or phrases were
from the French text and corresponding perits of the English pze:s
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word or phrase in the French text. The so-called "interlinear
exercise” developed by the CEX3 (CEEE, June 1954) to measure English
compesition migh% be used a2t the upper levels of foreign languzge
2bility to measure performance in writing in the foreign langusge.
The interlinear exercise presents a connected paragraph which con-
tains at certein points a number of pgrammatical blunders, words
impreoperly chosen, and infellicitous or avkward expressions. The
text is rrinted with wide spaces between the. lines, and the student
is instructed to "treat it as though it were the first draft of a
composition of your oun, znd revise 1t so that it conforms with
standard formal Engllish.” Experienced graders can achkieve a high
degree of reliability in marking the papers, using gulde sheets
showing the trouble spots in the text and examples of acceptable
and inacceptable correcilons.

For the direct, diagnostic testing of active knowledge of
foreign language vocabulary items, 1t 1ls necessary tc use recall
1tems in which the stimulus for the eliclting of a forelgn language
word is elther {a) a defining phrase or & synonym, (bt) an English
word or phrase, or (c) a plcture. For example, the word Bleistift
in German might be elicited either by the German definition Ein
Ding, das aus Holz gemacht 1st, mit dem mean schreibt, or by the
English word pencil or by a picture of. a pencil.

Several other types of items are useful in testing imowledge of
forelgn language grammar. There 18 a whole series of possible types,
gx-mplified in many textbooks, in which the student is given scme
definite task in manipulating linguistic forms. Practically &l of
these can be made hilghly objective because of the lnherently all-or-

none character of linguistic structure. For example, students crn o
asked to change tense, rerson, number of verbs: to canvert statenents

intc interrcgeative fovrns, ete. Hevertheless, one should te carelll
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t“r‘ G4

graoral andé upsestlng the chiences of stufents who may hove lesrmes

geod grermaatical Rablis without leerning formel terminology. Eernce,
special grsmmatical terminology should be avoided as far ac possible;
one is interested in testing abllity to encode in the foreign lan-
guage rather than the ability to talk sbout its grammer. (For ex-
smple, avoid the type of itenm recommended by Coleman in the book
edited by Hzwkes, Lindqgulst, and Mann, 1936, p. 321, in wvhich the
test msker formulates several grammatical rules and %tren asks the
student vhich rule is 1llustrated by ecach of = series of sentences.
This sort of grammatical exercise, which has little to do with
knowledge of a language, is justifiably avolded in contenporary

modern language tesching, and hence in contemporary achizvement ex-
emining.)

For purposes of lllustration, here are a few samples of speclal
grammatical tasks taken from Lazdo's tests in English structure:
Supply the proper interrogative word(s):

is my pencll? On the tavle.
shirts do you want? Two,please,

Whlch expresses permission?

You (Should, may, ought to) use my pen.
Convert to negative fornm.

She sings well.
Give the correct verb fornm.

She (SING) a beautiful song last night.
Rearrange:

the, on the corner, house, big I like ? 9?2 92 9
X 5 =3 7

For reasons stated earlier, there are a2 number of arguments
against testis of ree composition. They cepend =s much on what the
student may happen to have to say as upon his knowledge of fereign
language structure end lexicon, and they present numerous difficulties

vith respect to administrative feasibility, scoring reliebility, ete.

 The topics set for free conposgsition must be such that students carnct

exsily te coached for them znd vrepare : romposltion ln adrancs; t,
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experimrce end veecabulary. For the sske of completenzaz, nouny
shoule te menticred that cuallsy seales in written compecitlion exiv
for .several languages (Freanch, German, and Spanish); this work
extensively reported in Henmon (1929, Chapter III). These scal
are to be used as standards of reference in judglng =ny given com-
positicn. For ezample, acre are qualities O, B, snd 14 ¢n Garuan

acale A:
Quality ©

Dle Knob sie moschend eine Hous sie in ein baum est. GSile
arbeitet ich sehe drie Knabe. Sile sind im einer Gross Baun.

Quality 8
auf die Leiter {?) ist Alle érei Knaben sind um zwolf Yakre
alt. Sie sind sehr klug, weil sie so gehdn ein Haus bauen
ibnnen i * Ein ‘Knabe het der Hemrer in der Hend und 1st flelssig
am Nagel schlageno'”nieséés'naus hat viele Fenster, und ich
nehme* ‘das es ein Surmer Haus ist. Vielleicht wverden die
Knaben darin wohnen weil das Wetter gut ist. Deas wird schon
'séih?‘?bieTvgééliwérdeﬁ sie‘amussieren, und die Laube wird
die SOnne von :ihnen palten. '

’

e The Dl
»eund Gﬁgﬁgksind d;e Kinder eines Zimmermuades,

ach oft mit sei

:’Leiter;i Georg sagt er mochte ein Vogelhaus baueno Heinrich

wollta éine Scneune bauen° Nach vielem Plaudern wahlte Karl
' Eine Lei%er vurde

reles»hJ
rasungen odsy ~schrieben. Auch luden gie d&ie Mutsor ud den
& Ce 7 . N N N N

Vater eln ihn zu besuchen.
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ed, inclicentoliy, thet the tyre of meleris?

e,
ty Scale 8 might umake the basis for a good

One najor difficuity with guality scales, at least as applled
to forecign language materials, is the multi-dimensionality of the
nbjectez toc be rated. What Lf the opelling of 2 composition 1is
impeccablie, but its vocsbulery and svatax put it very louw? Does
one strile a balance, or does one weight one factor more than ancther?
These are difficult questions to anticipate or to resolve.

Tests of' Auditory Comprehansion

Here we shall consider tests emphasizing the ability to decode
apoken foreign language stimuli: It has often been alleged that
this type presents insupersble obstacles; in actuality, it presents
no more difficulty for the test constructor than tests of reading
comprehension. . lfany item types feasible in tests of resding vocabu-
lary ané comprehension can be converted to tests of audlitory com-
prehension by the simple device of presenting the stimuli in.spoken
form, leaving the options in printed form.

One of the difficultlies aglleged to be associated with tests of
suditory comprehension is that on the one hand, spoken‘language sti-
nmull are too unstendardized if they are left to be read by the person
administering the test: but on the other hand, the volce of a speaker
on a phonograph or a tape recording will be too unfamilier, either
in register or in dialect, to the student who has never heard the
volce of any foreign spealker other than his Instructor. In my opinion,
this difficulty has been cxaggerated; if students have difficulty with
a recorded, unfamiliar volce, it reflects upon the failure of the
instructlion %o provide the necessecry variety of medels. By all meana,
auditory comprehension tests must bte gilven by means of recordings
of high fidelity in rooms with appropriate acoustical proverties.
There can be. a "warm-up" pericd on the recording, in which the nntive
gpeaker'’s volce starts 1n IEnglish zné then gives very sincle mateorials
1a the forelsn langusge--na%erisle zc simpie that naecy

Toany shudent
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w11l gain confidence by reaiizing success with then.




s odn oiber types of fovelin leagusge aculevement teste, audi-~
viry coocohrehiension vests msasure different kiands of performences.
They way test comprehencion of the okten 1ﬂnﬂuage withecut any

referenzs Lo the printed form of tJe foreign lenguage; or they may
test the 2bility to mztch spoken utterances with printed materisls

in the forelgn language: these performances may be gquite different.
They may test Imouledge of lexicon or of grammer and usage. The
ancunt of retention required may very from practically nothling, ss
in tests where a slumple phrase is to be comprehended, tc a great
deal, as in tests vhich present long discourses with questions to
be ansvered thereon. They may require either the recognitior (selec-
tion) of correct answers or the supplying (recall) cf the correct
ansyers. It 1s difficult to choose a basis for ordering these types
in our discussion. 1In all cases the suditory stimulus is an utter-
ance (of some length, short or long) in the forelgn languasge, but
the type of response to be made by the exeminee varies.

1. Writing from dictation: (a) Foreign language orthography.

The subject writes a spoken sentence in the foreign language
orthography. The average memory span places a 1imit upon the amount:
that can be dictated continuously with sufficient time for the sub-
Ject to execute his respunse. This type obviocusly calls into play
the subject's knowledge of foreign orthography; it could not te used,
for example, in a course in Chinese where the writing system is not
being taught. It is of no particular use when interest is primsrily
in comprehension of the spoken language. The technique involves some

. difficulties in scoring, but it can be made objective, though not

mechanical. ,
2, ¥Writing from dictatlon: (b) Writing in phonetic or phenemic

transcription. This kind of task has not appeared, to my knowledge,

in any formal achievement~test, but the technigue may be in use by
some forelign language teachers. Scoring can be objective, but not
riechanlical.

3. Writing from dictation: (c¢) Response to fast dictation.
In generesl, this type exists only in theory; it would be feasivle

only Lf studenls were ‘Yaugnt a Toreign language shorthend. Hoesever

one varlent g posgible; if pumders are dictated {e.g. zwel tausend

vier nundert sechs urd siebzig), tile exanminee whould 02 avle 1o kee-
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up with the dictaticn. This GWFpe has veen exploited, uring en zriti-

Picisl linguage Sest, in an aptitude test developed by the writsr,
{CGaxroli, 1941, Artiffcial Lenguage Fumbers Test).

4. Trasnslation from spoken utterance: (z) Single wvords or short
phrases. In effect, this is a test of suditory passive vocabulary.
The vord is presented, the English equivalent to be written by the
exanince. Except for the fact that scoring may present some diffi-
culties, and cannot possibly be mechanical, this type has nuch to
recommend 1t, since it can be directly scsled, and used dlagnostically.
Occasibnally a certsin amount of foreign language context may have‘
to be provided in view of possible multiple English meanlngs for
foreign language forms.

5. Translation from spoken utterances: (v) Sentences or short
paragraphs. This type cf test can tap knowledge of grammar and
jdiom, a8 well as lexlcon. As a type of test vhere the subject
supplies the answer, it does not lend itself readily to objective
scoring, and it cannot be mechanically scored. If the stimull are

" too long, there is too much relisnce on memory span.

6. Following directions from spoken utterance. This type is
suggested by cercain intelligence tests in which the examiner asks
the subject to perform certein tasks. Perhaps this could be done
in a foreign language as a group paper-and-pencil test. To my
movwledge, this type has not been tried in any formal fcrelgn lan-
guage achievement test. It has the advantage that the forelgn lan-
guage utterance could be paced quite rapidly, but the disadvantage
that the vocabulary of paper-and-pencil.test directions ("circle the
atar," "cross out the tréangle," etc.) is not likely to be within
usual foreign language vocabularies unless special ingenuity 1s shoun
in constructing the test.

7. JIndicating the truth or falsity of forelgn language statements.
This has been an extremely popular variety which seems to be easlly
constructed and highly reliable and valid if care 1s exercised in
construction. Many examplcs can be found in the work of Rulon {1944)
ir German and Russian, and Sendri and Kaulfers (1946) in Itelian i
was used extenslively in Army Langusge Proficiency Tests In 2 numher

5




of langnazes. This type of test hes the advaniege thet foraign
language orthoegranhy i involved in no way; it cepencs sclely on

comprehension of the foreign langusge senience,~--1t being assumed
that anyoae who comprehends the sentence will lmmedletely perceive
1ts truth or falsity.
Examples: (from Rulon's German test)
Voilce Answver (Translation)

Eine Bibllothek 1st eine Verkaufstelle F A librery is a place
where things are soid
Many Germans drink beer
We sleep In a trunk
Farmers live in castles
It snows in winter

One finds occupational
terms in family names

7Tx5=25
Can you touch the moon?

Viele Deutsche trinken Bier

Wir schlafen in einey Koffer

Bauern leben in Schlcsser

Es schnelet im Winter

Berufsbezeichuungen findet man auf
Famillie men

Siebral fﬁg% 1st finf und zwanzig

Kf8nnen Sie den Mond berﬂhven?

B gEdEy

By ?eeping ﬁhe 1tems short and limiting the crucielly difficult
*aspect of each item to one element (the others belng relatively easy),
this type of test can probably be made scalable; it is possible that
fstruéturél?sﬁdﬁlexiéél knowledge can be tested separately.

8. nsaering quastions ( one-word answers). (Since we are here
nterested“in auditory ‘comprehénsion rather than oral procduction or
rusm skill it{vin be assumed’ that the ‘ansyers are written in

VTR Gl )

Quelges vofre nom? ° .
De quoi e~-t-on besoin pour achater un chapeau?

9 Multiple choice° (a) Choosing correct translation in English.

xcomprahens§§nvandf;eaﬁing vocabulary discussed earlier. This form
Cof testwwés employed by Sandr1 and Kaulfers (1946) in the aural com-
prehension test in Italian. It seems probable that 1f bcth ypoken
'and written forms of the linguage have been taught, auditory and

reading vocabulary tests willl correlate highly.
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gting Geiiniticns, etc. The odtionz awve p: intca either in Baglish
oreign lenguage: ususlly it is the {ormer, in order to be
sure that one 1s testing suditory cowmprehension of the spoken lan-
guzge stimulus rather than the reading of the opticns. Some prefer
to have opticns in the foreign language in order to reduce the ten-
ency to translation. This type has been very porular arnd is easy
to construct. Scoring can be cbjective snd mechanical.
Examples:
Voice Options
1. Ein Mann, der Fleisch veriauft 1. baker (Agerd-Dunkel Tests

2. butcher/of Aural Comprehen-
3. doctor L§ion, Lower level)

2. Se cultivan las flores en un.. 1. garden (Agard-Dunkel Tests
2. box-car of Aural Compre-
- 3. coal-mine hension)
3. 04 va-t-on pour prendre un 1. En voiture (From Barnard-
train? 2. Au guichet Yale Aural Test,

3. 2 la gare (Sample Form,
4. En chemin de rferiPert II,#5)
5. A la guerre

11. Hultiple choice: (c) Choosing "associations" with stimulus
vord or sentence. THere the options do not necessarily have to be
translations of the stimulil; they may have any kind of agsocciation
with the stimulus, however remote, as long as it is closer than
those of the wrong elternatives. The options may be either in English
or fhe forelgn leaguezge. This iIntereating technique, wiih optionsg
in the foreign ;anguage, vas used by Buchenan in his "Spanish Aphi-
tude Test"” (Henﬁon, 1929, ». 309), from which the following sxamples
are taken:

Voice (8penish) Opticns (printed){Translaticns in breckots]

leer [resd] casa 1ibro ascleve  osar

; , 'house ] [Loolk] {slave] [aave]

agua [water] eber nombre luz ; 87eYr

[drink] [name] [1ight] [yesterday]
N .
despues de despertarse; atreverse icare
i hermano miro su reloj zastar ‘weste]

[After waking, my brother comercial Caorre
loolkad et his watceh, | ilevanterse Tpd

&L
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Lo ice: {c¢} Choosing pictures represented by cr
izted with Tfereign la

rousge stimull.  The “oregoing twec tyres
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gz that the options must be in English or

“

uffer from the dlssdvanisz
in & {oreign language orthography; some wlll object to the necessity
Por translating andé others willl object to the use of the foreign
ilerguzge crthogiravthy. BSoth objecilons can be mst when the cptions
are pictires. It seems clesr that an infinite variety of lenguage
patterns can be tested picitorially; 1t is not necessary that the
picture represent what is said, and thus one 1is not limited to the}
use of dirvectly "picturable" words or concepts. All that is needed
1s to utilize associatlons vhich may be clearly suggested by a plcture.
As has been mentioned in connection with reading and writing tests,
the preperaticn of pilctures may require special telents, and is a
time-consuning process. Nevertheless, it has proved a highly success-
ful technique. Examples may be found in a number of Lado's tests
of English in a forelgn language, in several of Rulon's tests in
German and Russian, and elsewhere. Here are examples (plctures are
described verbally because reproduction facilities are lacking).

Voice Picture Options
"The boy likes milk chiccclate.” A. [Happy boy holding glass
of chocolate milk. %

B. [Unhappy boy rejecting
glass of chocolate milk]

C. [Happy boy holding a bi
bar of milk chocolate. ?

(This exemple from Lado, 1950)
Here 1is another example, from one of Rulon's German tests. A
‘gseries of 10 items use the same four pilctures; four of the items

are given here.

{picture) (picture) -
men and wife sit at a letter 13 being
home; wife kmitting; L.Emt into a mailbox;

Lma.n reading neusbaper

A . R B
(picture) l (picture)
airplane about to leave | voman &t grocery
from an alrpert; personsl counter, talking to
embarking | clerk

T
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man zu dsuse in sinem gemutlicnen

L ‘ !a« AY
heute dle grBssten Entfernungen in v
elt tbervinden. !
M s ., 1 It 3 )
4. "Habe ich Ihnen sehoy crzenlt j2ss ich gestern einsa
Brie? von melnew friheren Vﬂ;k ufer batte, rer Tult*uct (D}
Er seknt sich so pach Hause und nsch seinen Eltern.” ‘

5. "Sie sind der letzie auf melner Liste. VWenn ich mit 1
nelnen Besorgungen hiler fertig bin; kann ich nach House {D) -
gshen und mich cden ganzen Abend ausruhen.” '

[Translations:]
1,

If orie adds the exact number to the place of destination, one
saves at leest lalf a day.

2. Without any effort, as if one vere sitting at home in 2 com-
Tortable easy chair, one can nowadays master the greatest
distances in a very short time.

4,"D13 I tell you that i had a letter from my former salesman, it
via air-nzi11? He has such longing for home and his parents.”
‘ou are last on iy list. Afte» I get through with my pur-

ses here, I can go howms and rest all evening.”

Das J.
che

13. HMultiple cholce form of dictation test. This type of test
has been popular on several occasicns during the last twenty years.
It was used originzlly in cne of the subtests of the Lundeberg-
Tharp Avdition Tests (Cole and Therp, 1937, pp. 345 f£.), and it has
recently been utilized in the asuditory tests developed bv Helson g
Brooks and his committee (Kellenberger, 1954). 1In this form of test &
‘the stimulus (preferably z recorded voice) reads one of the opltions ;
in each item, the student beling requlred to indicate which one it 1s. %
Here are exsnples of 1tems in French, German, and Spanish presented o
by Cole and Tharp (1938, p. 345) es representative of thoze in the
Lundeberg-Tharp Audition Teuts:

French German Spsenich
_. hous avons ——_ wenig ___ chocclatera ¥
__. hos savons i pfennig _ thocolate e il
noz savents . wenn ich chicee la Ulove

- o i e St ————— -+

ncus savensg wenn niciat sihiogque ledsope

- e LR N oo e




tod Tizre are seme more »acent examples, {rou Helson Brocia’ (Baraard-

Y=ie Ccnference) Prench test; the options morked with an () are

tixnze vhich are read aloud by the examilner.

1. x) Le solell se levait lentoment.
Le solell stest leve lentement.
Le solell se leve lentemant.
{ Le soleil s'etalt levé lentement.
{ Le solell se leva lentement.

2. A-%t 2lle peur de cela?
A-t-2lle perdu celle-13?
x} A-t-elle perdu cela? .

A-t-elle peur de celle-137

A-t-elle perdu ceux-1a?
This type of test probes the abllity of the examinee to hear fine
distinctions in phonology, as well as to recognize the orthographic
representations of what he hears. Some question might be raised as
to whether this ability to hear fine phonological distinctions 1is
actually involved in the understanding of speech in normal conver-
sational situations, where the context would be expected to prevent
misunderstanding. There are two ways of finding out whether this
objection 1s a valid one. First, can native speakers of the foreign
language perform this type of item satlisfactorily? If nabtive speskers
have no trouble with it, it probably represents a kind of performance
which has been naturally acquired in the process of leérning to tse
the language 1n everyday situations. Otherwise, wve would have to
infer that the fine phonologlecal distinctions of a languange are
essentlally useless, and that situations in wvhich they are crucial
(i.e., are the sole carriers of important differences in meaning)
almost never arise. Such a conclusion is difficult to asccept, but
ve must suspend judgment until sultable evidence is at hand. A
gecond line of argument against the objection stated above would be
the finding that ltems of this type discriminate well and correiate
with other phases of langusge achlevement. The high iteni-test cco-
efficients reported by Brooks (Kellenberger, 1954) would seem to
support the notion that this type of item is a rellable test of some-

thing which studenis learn in language courses.
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rasble o elicirate eny fereign ia
guage cithogeaphy, pictorisl naterials can be substitbuted for ths
options. Use of pictures wey put & limit on the kirnds of distiae-
tions which can be employed-~for example, 1t would probebly be
extremely difficult to prepare & distinctive plcture for easch of
the five options in the item about the sunrise, above (the first
exanple from Brooks' test). Nevertheless, with a little ingenulty

one could doubtless develop numerous items exemplifying thls technique.

14. Identification of correct usapge. There 1s no reason why
knowledge of "correct usage" cennot be tested in an auditory test as
well as in a2 printed test. Incdeed, the argument could be made that
the audltory testg*s more realistic, spoken language Leing the primary
form of language. Sandrl and Kaulfers (1946} include such a test in
their auditory comprehension test in Italian. They present spoken
sentences in pailrs; one of these ig correct, the other incorrect,
end the student indlcates which it is on his ansver sheet. Such a
test probably tests at a2 rather high level of ability in 2 language.
Examples from the Sandri-Keulfers test of aural comprehension in
Italian: '

State which is correct:

Read by voice): 1. a. I albsri sono alti
b. G1l1i alberi sono alti
25. a. Io ho plu che ventl lire.
b. Io ho pilu di venti lire.
50. 2. Io vorreil fargli un regalo.
b. Io placerel fargll un regalo.

15. Auditory paregraph comprehension tests. In all the types
of auditory comprehension tests discussed so far, the foreign lan-
guage auditory stimuli have bteen relatively short--seldom beyond a
single sentence. (An exception zre the pictorial tests of Rulon,
where some of the audltory stimuli may be 40 - 50 words long.) It
has been thought that while a person might be able to perform quite
well in comprehending short sentences in the foreign language, he
might not do as well in maintaining comprehension of ccntlnuous dis~

du

course, because he could ncit wake the time he needs to daccde the

-~

*sray (1938) found that U.S. pupile in grages IT to VITI were able
to ae*ect errors in spolen lancuage (Engiish) more readily ihan shey
could in %the printed Torn.
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cPren wanbe o foreipn spezkesr to "spealk more elowly., pliesse’ sugzosia
é lower then it hzs to be if he is to Lesy
up with normal rates of speech. Therefore, there secus %o be sone
vailidity in the notion that i1t is necessary to test comprehension
of passagss of connected discourses longer than a seantence or teo.
0n 4the other hand, it is probable tusi% other types of zudlitory con-
prchension tests, using sheort foreigr langusge stimull, will corve-
late higely with tests using connected discourse, making it possitile
to dispense with the latter. In some ways, this would be fortunste,
for the paragraph comprehension tests present a number of difflculties
in construction.

In general, auvditory paragraph comprehension tests follow the
pattern of reading comprehenslon tests. A paragraph or two is pre-
sented addltorily (preferably by a recorded volce), after vhich the
examinee is tested by any of the standard ltem-types possible with
paper-and-pencil tests: true-false statements, multiple-cholce ques-
tions, completion questions, ete. In general, these ltewms are in
English (i.e. the native lenguage of the examinees); this seems
preferable to using the forelgn language in these questlcons, because
the point of testing 1s to measure comprehension of the spoken paussape.

Examples of auditory paragraph comprehension tests are to be
found in the work of Sandri and Kaulfers (1946) for Itallan, fgerd
and Dunkel (1948) in French, German, Spanish, and Russian, Villareal
(1947) for Spanish, and the Barmard-Yale Aural Test in French
(Kellenberger, 1954). Agard and Dunkel, for example, have two varie-
ties of this test form. In some of their tests they present anecdotes;
gveraging 1 1/4 minutes in duration, often with an old-world literary
flavor, with subsequent 3-option multiple choice question <wheclly in
English based on the anecdotes. In their "upper level" fesis they
present a dlalogue between a man a2nd a womwen speaker; this Jislogue
lasts nearly 5 minutes, occupying one side of a 12" T78-RPi phonograph
.‘record. Then a series of about 15 multiple-~cholce questions, rrinted
in the ansver boolklet, 1s presented.

¥
Tote that it does not demonstirate that decoding swpeed is slicwer.

[t
3

learner ey actually ce reguesting a charper definition ol pord
Foundariecs, for example.
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Tl w0 ) s thet the guestlons are not

ue

£ “ten trie tat a person can fulSRer a
sericas of questions quite eccurately (weil veyond chance ) without
the parsgrarchs con which the guestions are based, much
nding them. Xe is gulded either by general Information
cr vy ciues afforded by the cuesstions themselves. Also; thie guestions

ziven gecup are likely to be spuricusly correlatsd, in that the
opticns are parallel ernd the examinee tends to answer the guestions
on the besis of some consistent notion gbort the stimulus paragraph;
if his rotion happens to be correct, he gets most of the questicns
correct, but if his notion happens to be incecrrect, he gets more
guesticns incorrect than he would be likely to by sheer chance.
Finally, 1t has been the writer's experience that the cocrrect com-
prehension of 2 single wsrd in vhat was otheruilse a welter of con-
fusicn erabled him, sometimes, to answer 2 conslderable number of
guestions correctly. These defects are so serlous in the Chilcago
tests of sural comprehension that a great deal more doubt has been
cast, in my mind, upcn the concluslons of the Agard-Dunkel Investi-
gation (1948). [This investigation was supposed to discover whether
new-type courses employing oral-aural skills produced greater achieve-
ment than traditional courses emphasizing grammar snd translaticn.
The results were inconclusive; possibly because of deficiencies in
‘the eriterion measurements. ]

In order to avoid the defects mentioned above, 1t is recommwended
that (2) the paragraphs be"topical, in the sense that they will
deal with particular things, particular pecple, cor particular situa-
tions at particulsr times; in this way questlons vhich can be anovsred
from general information wi1ll be minimized; (b) the quastiurs te cov-
gtructed in such & way thot paralilelism between questions, gad cther
clues, sre avolded ; {(e) tue guestlons be mede asz indepsndent ol cad!
other &g possible. In snuet, consideravle care and fisnm-writing
cllll Fas to Lo exevelsed in order to succeed with this nype of oz
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Tcsts of reading, wrliing, and suditory comprehension can all
be acministered as group paper-and-pencil tests, and the foregoing
survey of test types was restricted very largely to a consideration
of group paper-and-pencil tests. Except for one or two special
cases, or save for the case where one has a battery of recording
macihines avallable, tests of orel prcduction must be administered
individuslly. There has been very little success in objectifying
oral production tests; the examinee's productions must be evaluated
by trained persons, in some cases preferably by more than cne judge.

Productions may be rated with respect to any one of a number

of dimensions, e.g., accuracy of pronunciation, correctness of
grammar, cholce of words, ete.

!‘fcz’

The first problem 1n developing tests of oral production 1s to

rsp nse ¢ trolled very 11tt1e.‘ In this type one merely asks
e ‘ prse)for a short while (e.g., 2 or 3 minutes)
announcing a. topic in advaneeﬂend thue allowingﬂ

Spare and memorize d‘"speech", since in this cese“’

; .}J$bné?§if e |
1 5 %0 beyof511 tle interest to the subj”et,

;'*“w'-\““

> What;I‘Do Every'nay." hhile others mey tax his' vocebulary,.

,the'topic 1eaksffutito examinees who ere still
g Sntowio s v : ?';ey *we~ .
Once the e minee has made his speech, there remains the Pro-
blert of rating his Droduction. This can be done either by establishe
ing a number of rating scales (e.g. for vocabulery, gramar, fluency,




crlzinality, etc.) or by cowmparing the oubtput with the points on a

pre-gsteblished quallty scale. Some of the problems assccizted with
quality scales have been zlluded to earlier.

But there 1s an even more serious consideration. If we ask a
group of examinees to discourse on a given theme in their native
lenguage, wlde variatiocns in.performances will be noted; this is
attested by the experlence of speech teachers, and by a number of
psychological 1nvestigations. There is a good likelihood, I think,
that performance 1ln a foreign language will reflect speaking ability
in the native language.

In view of these difficulties, testing of oral production by
this method is not recommended°

(v) Moderate degres of control of responses. Greater success will
doubtless be attained if one attempts to elicit oral productions with
a greater degree of control of content. The problem is simlilar to
that encountered in tests of writing ability, where 1t was pointed
out that we must put "thoughts" in the subject's mind if we are to
be sure.-that. ve; are ‘measuring control of the language rather thanf‘;
ideational flusncy.¢ Hence, we must censider what stimuli ve might

T

"Rulon (1944) made good use of &
“-The examinee was interviewedmindi-

,The’productions’were recorded for 1eter ratingo Reting wa‘iin
8. 0f 8’ pre established quality scale recorded ‘on exseries o



speken by the cxanlner is that a messurement cof aural
comprehensicn i, 23 1t ware, confounded wlth the measurement of
oral prcduction. If the examinee cannot understand the questions,
he cannot be expected to answer them. [It 1is conceivable thet a
person might have developed facllity in orel productiocn without a
correspending proficiency in suditory comprehension. ]

2) Controlled conversation with interpretation. A procedure
wihich may be somewhat superior to the controlled interview 1is what :
night be called the controlled conversation. Agard and Dunkel (1948, A

:

P. 59) describe their test-as follows: "Part III, the Conversation,
conglists of a dilrected exchange of remarks between the student and
a native speaker vhese volce is recorded on a phonograph disc. The
student 1s asked to imagine that he 1s in the company of a friend

544

whose native language is French, German, or Spanish, as the case’ may

o G s i R -
s e

| The friend speaks to him, and 1mmediately aftervard snother
VOice on the record directs the stuﬂent in English vhat to reply to
hi: friend. For example, the friend may say,'" COmo esta usted?",

L

34 ub on the;Eﬁélish voice says. "Tell him you re fine and ask*him

RN

cause'the exam;nee has to manipulate grammstical structures in the
light of the situation (e.g., change number, person, tenss in verbs,
,etc ). I‘believe more work should be done on developins this promis-
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A slightly dirfferent type of tes’, along similar principles,
is that employed by Ssndri and Raulfers (1945) for an oral fluency
‘scale in Italian, andé by Kaulfers (1942) for an oral fluency scale
in Spanish. (Actually, these two tests are highly similar.) 1In
this test, the examiner tells the subject that he is to imagine
himself in a foreign country; he 1s to give the response he would
make under various conditions. For example, in Part I ("Securing
Essential Services"), the examinee 1s asked:

' Hovw would you tell an Italian

lga; to speak English?
b) to open the windows?

® S0 8 00088000 bseeaos

5(a) to find out where the man went?

¢ 55820V BeEETEIEVPIEIESESIESTS

29(b) if he knows of anyone who can repair your car? ;
This pattern is followed in a number of different kinds of ;W
situations, and with increasingly difficult questions. This form : %
makes possible a wide variety and sampling of responses vithin a ﬁ
relatively. short time, and it should make possible a fairly objec-
tive evaluation of . responses. By 1mposing a time-limit on the )
“subject's reaponse to each item, the® ‘standerdization of the procedure

) ?Tha,’idture description test.i Agard and Dunkel (1948,p 56)

Ansvers are.

= A

;ouse 18 eating the cheese.ﬂ

1n English.-f




(1) & picuure num ing test. Such tests have teen ussd in
Eaglish to measure what the writer hes called the "Neming factor”
(Correoll, 1241). A series of pletures of comon cbiects would be
~ bresented, and the erxaminee would be asked to naeme them as rapidly

as posslble. Pesponse would be nmeasured in terms of accuracy and
speed. It might be necessery to obtain control measurements on
speed of nzming in English.

(2) Controlled associatlon tests. As 1s done in certain kinds
of psychologlcal testing, the subject could be asked to respond to
single stim.1l as rapldly as possible so that response latency
could be measqud. The following varlations come- immediately to mind:

stimulus . Response (in foreign language)
English word Corvesponding forelgn language word

A

Forﬁign word Opposite word in foreign language,
e Species or genus, etc.. o

e

1y accuracy of nronunciationc The traditional methed
y bject simply to read a passage aloud, the exam*ner

”(néving read only an abstract of her thesis), but ¥ assume that the
word test, as a sample, can be made more veliable and vaild as the
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length of the sample 1s increased. Lado, at the University of
Michigzn, heas cenetructed a picture test which 1s designed to
elicit a series of Baglish vords exemplifylng all the phonenes
which give particular trouble to native speakers of Spanish.
Irdeed, Lado (see Hill, 1953, p. ) hes claimed that it is

pcssible to measure pronunciation ability by a written test which
can be sdministered by mail if necessary! A typlcel item in the
test presents three pictures, e.g., a picture of a ball, a picture
of rain, and a pilcture of a cake, accompanied iy skeleton printed
words like b_1l1l, r_n, c¢_ke; the subject is to icentify the option
which has the dissimilar sound. Thus, the test ¢ somewhat similar
to Thurstone's Sound Groupihg Test (Thurstone, 19:8), a paper-and-
pencil test in which the subject is required to elivwinate the odd
‘rhyme in groups of words. It is somewhat disconcerting to find v
~that, .even, native speakers of English do not do uniforxly vell onk?n
‘Thurstone's:test; indeed, the test tends to correlate yith tests
-of reasoning. A question might be reised, therefore, &% to - r
inative. speakers of English would do uniformly well on Lédb svtest;i
%Thi cOmpletes the survey of 1tem types which have “wen used

k ¥ “foreign language achievament. We must now etamine B
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it 1s where one has the task of constructing an achievenent
examination which will a2pply equally well for a whole gamut of
foreign language courses, or which will be valid for "testing know-
1edge of X language " regerdless of the training received, that
particular trouble is caused for the test constructor. Most test
constructors have had recourse to frequency counts, which exist
for most of the European languages coumonly taught in American schools}
but not for languages like Chinese, Japanese, and Rurmese. Even the
frequency counts give us trouble, for most of them are based on the
literary, written language rather than upon samplings of the spoken
language. This is quite in order for the construction of tests of
reading comprehension, but it does not suffice for tests of spoken
language skills. Even when one is concerned only with the word
counts of written materials, different results will be obtained de-
pending upon the texts which are included 1n the sample to be counted.
- Thé very high frequency words in word—counts turn out to be” largely
,the“"function vords," like the, will, of, etc., 1n En,lish. 11kevise
1n other languages.w-

D oblem has been exaggsrated, houever. What with )
i ' unts 1n spe 1f1c longuages,

PRV T L RIS X

: “'tpo Semantic Frequency List
Eaton (1940) Thi 1sﬁan attempt to’construct

kLEE S

dlvist*which would display the commonest concepts"
“1ous‘European languages. Thisklist might‘provide a stan-

"g"ofﬂhk

frﬂ’xe

of thefst te ture and - lexicon’ which one‘might find fforwexample, 1n

andsr Beke, French Word Book (N.Y.:. Mscmillan,, 1941)
SMoPga B.Q. German Frequency
937 ‘ rmsn

] Univ.‘ﬁn‘“

‘ Kbniston, H., A Standard List of Spanish Words,and Idioms
aE "+ (Boston: D.C.Heath, 1941)
Russian‘ Josselson, H.H. The Russian Word Count. (Detroit:
Wayne University Press, 1953)

“Word Bdbkj(w; . ;Macmillan, )

——




R

-~

the principal paris of a reslatively infrequent verv.} Then, wheve
vocabulary as such 1s $o be tested, one may rescrt to freguency lists
to get a first approximation to the vrobable difficulty of the vocab-
ulary items. It should be remembered that the construction of a
vocabulary test even in English, where frequency counts of all sorts
are available, 1s a protracted task, if ome counts the time spent in
item analysis to determine difficulties, revisions to reflect item-
analysis data, etc. '

One thing to be avoided, in all probzbility, is the use of lit-
erary or archaic linguistic items. Agerd and Dunkel (1948) edmit
that some of the anecdotes they used in their suditory comprehension
tests falled to represent modern colloguial speech.

St111 another idea which perhaps has not been sufficiently ex-
ploited;’is to make & frequency coun%t, not of the words used in ele-
-mentary. tests, but.'of the topics which form their subject-matter

ffrom a. content point of view. .For example, one elementary textbook
in German gonversation {Goedsche, Wie geht's? -N.Y., Crofts 1938)
haa its’ first few lessons on the following topics: greetings between




eiemilT near-native proficiency, whal scores would signify minimal
abilisy to conduct reutine affairs ir a fecreslgn country, ete. Ncr

do I xrow of eny published reports (except in a thesis by Villareal,
1947) zbout the edministration of these %tests %o netive speakers of
the foreign language involved, but this is probably because the
English elements in the tests make them inapplicable to native speak-
ers . (The only approach to this has been made in the so-called
Inter-american test constructed by Menvel, 195Q)

It is nevertheless imperative tc develop means to cobtain quasil-
absolute standards for test scores. Questionnaires which inquire
of job applicants how fluently they can read, write, understand, and
speak forelgn languages are mute evidence that such standards are
needed. How can they be obtained?

A Pew workers in the field have provided a certain amount of
evidence. Shane (19335) was a plioneer in the absolute measurement
of vocabulary. His worlk, which anticipated that of Seashore and
Eckerson (1940) in English vocabularies, estimated the average size
of active and passive French vocabularies in Floride high school
classes. Sandri and Kaulfers {1946) offered a system for interpre-
ting scores on their auditory comprehension in Itallan:

0-100 A. Cannot understand the spoken language
"101-150 RB. Can catech a word here and there and occasionaliy
guess the general meaning through inference
151-200 C. Can understand the ordinary questions and answers
relating to the routine transactions involved in
independent travel abroad '
201-225 D. Can understand ordinary conversation on coummon,
non-technical topics, with the ald of occasional
' revetition or periphrastic restatements
226-260 E. Can understand popular talks, talking-pictures,
ordinary telephone conversations, and mino»
dialectual varistions without obvious difficulty,
as well as detect departures from normal usage

The vaesis for this system was not adeguately explained by Sandri

end Kaulfers, but it is a step in the right direction. Unfortunately
1t assumes that forelgn language achievement i1s a "unitary tralt.”

We should assume, on the contrary,»that 1% consists of 2 number of
aifferent aspects, for each of which it would be necessary to con-
"struct a8 scals. :
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Thsre ere two lines of atteck on the problem of scaling: Fivst,
1% 1s peasitle to arrange the perfornances in s teat along a difrfi-

ctity scele (analogeus to the mental maturity scaele ¢f such a test
as the Binet intelligence test), and it is possible to locate an
1ndividual's iimen on this scale,--i.e., the point where he has, say,
a 50% probabllity of passing the performances. By expert judgment
as to the difficulty and importance of the performances at different
points on the scale, 1% is possible to gain some idea of the mean-
ings of the scores. For exazmple, 1f a certain score implies that
+he individual who gets it has only a 50% probability of knowing a
group of words which are deemed of rsther commonplace usefulness in
the language, such a score cen be regarded &s reflecting somewvhat
low abiiity in the lasnguage, regardless of vhat the norms in college

classes night suggest.

A second approach is to attempt to obtain a series of scaled
scores, or a serles of normative values, on groups of native speakers
of the 1anguége in question. Possibly grade norus could be obtained,
so that it would be possible, for exsmple, to say that such-and-such
e score on & French language achievement test represents the average
achievement of the 3rd grade (or 1its equivalent) in France.

Unfortunately, most foreign language tests contain such a large
freight of English that they are inapplicable to non-bilingual native

- speakers of the foreign lsnguage. The technique mentioned in the

1ast paragraph therefore cculd be applied only with those tests
which incorporate no English elementsk(beyond the instructions,
vhich could easily be translated). Other kinds of tests could then
be calibrated ageinst the tests which are free of English.

Possibly some comparative idea of the level of acnievement of
typical groups of American language-learners could be obtained by
administering language tests which have been developed end stan-
dardized in foreign countries. For example, French normative data
are available on at least two verbal tests, that of Bonnardel (1951)
centioned earlier, and the vocabulary test developed by Binols and
Pichot {undated). Further bibliographic research or correspondence
with foreign scholars would protably disclose analegous tests in

Spanish, German, Portuguese, I%slien, and other langu=zgec.
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waixe possible to ousline recommended formats for achlevement
teste measuring the varicus language functions. Flrst, a format for
tests using English will be given; in most cases, use of English
jeads to a more convenient, more easily constructed, and vrobably
more reliable znd valid form. On the other hand, non-English fornms
are needed for use vith individuals o heterogeneous language back-
grounds, and for use with native spsakers of the language in ques-~
tion for purpcses of calibration of achievement stendards.

TESTS OF FOREIGN LANGUAGE ACHIEVEMENT (Form &, for Use with Native
Speakers of English)

0
>
cv

1. Test‘of Reading Comprehension ané Speed.

a. Vocabulary test: 100 multiple choice items; foreign language
words or phrases {context to be held to the minimum necessary
to specify meaning dntended; usually no context necessary),

5 options in English for each ltem. In this test, a delib-
erate attempt is uade %o probe the extent of the individual's

vocabulary in the foreign language; the 1ltems wlll range
from the easiest to the most difficult. Work-limlt test.

v. Test of Reading Comprehension: paper-and-pencil test, 100

True-False statements (consisting of one or more sentences).

This test would be deslgned to measure knowledge of struc-

tural characteristics of the language; the vocabulary would

be limited %o high-frequency items, or, where that is not

possible, glosses in English would be supplied:. The state-
ments could occasionally consist of two or three sentences
in order to teke advantage of such things es pronoun ante-
cedents, which might confuse some less able exaninees. If
possible, a2 list of structure points should be set up; each
of the true-felse statements should be constructed to turn

on one of these siructure points. Work-limit test.

survey cf itzm types made in preparaticn for this memorendum
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should e aitered 30 that a yord in every other sentence or
twe makss nonsense. The sutject ie lnstructed toc read this
umaterial as fest a3 pcessible, crossing out the nonsense
words (the latter being as obvious zs possible). A time-
1imit test, in order to measure speed; score is the number

of words underlined within the time limit.

Tests of Writing and Grammar.

a. Multiple cholice test of grammar: 50 items similar to items
2a and 2b illustrated under our discussion of writing tests
(p.21). Work-limit test; objectively scored. 4n attempt
should be made to sample siructure points widely.

b. An "interlinear exercise': This type of test has been de-
scribed previously (p.23 ). The subject 1s asked to edit
a passage of connected discourse. VWork-limit test; scoring
by trained raters.

Tests of Aﬁditory Comprehiension.

a. True-False statements. A test simllar to that which Rulon
(1944) prepared for Russian and German; about 50 state-~
nents recorded phonographically or on tape. Objective
scoring. ' '

b. Multiple cholce: plictures assoclated wlth spoken stimuli.
This also follows the format of tests of this type pre-
pared by Rulon (1244) for German and Russian. Objective
scoring.

b!'. (If plctures are too cumbersome). A multiple choice form )
in which the optlions are printed in English; the types |
labeled "multiple-choice (b)" or "multiple-choice (c)"

(see pages 30-31) are judged of most general usefulness.
This test can be objectlvely scored.

¢. Following directions: An attempt should be made Lo construct
e test of this type in order to test the ability ¢o follow
a lengthy discourse. The speech could start slovwly, then

inerease gradually to "normal” rate and to "fast” speazch,
in order that speed of audltory comprehension mey e
calitrated.

LOSRLAL e SR
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ion [iaterprelation). It is recommentac

that a test modeled clogsely aleong the lines of that con—'
structed by Ssndri and Kaulfers {1945) should be developed.
This type zsks the examinee such questlions as how he would
tell an Itallen to speak English, to open the window, to
find someone to repair his car, etc. (see p.40).

b. Test of pronunciation. A distinct set of printed words or
phrases exemplifying the phonologlcal dlstinctions of the
language i3 to be read asloud by the examlince, whose response
is to be evaluated by the exaniner.

TESTS OF FUREIGN LANGUAGE ACHIEVEMENT (Form B, for Use with Persons
., who do not Speak English; Can Also be Used with Native Speakers
of English)
1. Tesats of Reading Comprehension and Speed.

a. Vocabulary Test: Paper-and-pencil test, same as corresponding
test in Form A, but multiple choice options in the foreign
language, consisting usually of phrases of legs vocabulary
difficulty than the iead words.

b. Test of Reading Comprehension. Sswme as in Form & (7-F statener ts
statements)

¢. Test of Reading Speed. Same &s in Form A.

2. Tests of Wrilting and Grammar.

- a. Multiple cholce test of grammer. Similar to that in Forn A,
but omit English cue, and make options such that only one
is correct usage cor grammer.

b. Interlinear exercise. Same as in Form A.

3. Tests of Auditory Comprehension.

e. Trie-False statements. Sawme &8s in Form A.

D Mﬁltiple cholces: pictures associeted with spoken stlmmli.

Same ss in Form A.
(If pletures are oo cumbersome), seme as in Form &, out

with opticns printed in the foreign lanpguange.

¢. Following direcsticns. Sawe as in Form A
k.~ Tests of Crail Production
a. Plcture description esh. T1is will be similar to thg Tlr.o
Serieys devetopad Wi oa o o Dunxal(z@hF;aﬁﬁ R

Tegt of vronunziziicon. Seme ez in Form A
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Lopondlix 4

Avellable Aclkilevement Wests
in ¥Ycreign Larguages

{Note: Tc asve space, citations of tests sre considersdly abbreviated.
%here possible, & reference is given to its citation in Buros's seriles

of mentsl measurement ¥e .rtooka; 40 cenotes an entry in the Nineteen
Forty Mentel Msasurements Yearbook; 49 denotes en entry in The Tairg
Hentel Jeasurements Yearbook; &nd 53 denotes an entry in The Fourth

Fental Measurements YearbookK.)

ENGLISH AS A FOREIGN LARGUAGE
Test Tipe Remerks

English examination for foreign Omnibus
students, Including a test of

non-varbal reassoning. Educ.Testing Pronuncistion,
Service,1947. See Buros 53:233. Composition.
English language test for foreign Pronunciation, Revieweéd very
students. 1951. Robert Lzdo. Gremmar,Vocab- favorsably.
See Buros 53:234. ulery(no spoken
' material.)

Test of Aural Comprehension in Auditory
English as a Forelgn Language. comprehension. as a model.
1946. Robert Lado. See Buros

Reading Comprehension,
Aural Comprehension,

A good tést; useful

53:235.
[Villareal,Jesse J.] Test of Aural Avditory Useful; carefully
Comprehensicon of English for coaprehension. constructed.

Native Speakers of Spanigh. Con-
tained in Ph.D.Thesis, North-
- vxestern Univ.,1947.

Note: For more‘information on tests of English as & foreign language,

see the surveys by Lado (1950; 1953-54).

FRENCH
Columbia Ressarch Bureau Aural Auditory

Wood. World Book Co. Sse Burcs
4o:1347,

T-F questions, paris
French Test. 1930. Seibert and comprehension. would be useful.

ACE French Reading Test. 1937-39. Reading com-~ Competently done.

Cheydleur, Hermon, ¥Walker.Coop. prehension,
Test Service. Sze Buros 40:1346. vocabulary.

anmsrican Counci@ Alphe French Taoat, Veeab., grammar, Bigaly regarde:,
1926-27. World Book Co. Ssa Si1lent resding, tom analysis date
Burcs 40:1342. Composition{with in Henmon {19523)

, _ quallity scals.)
American Councll Alphs French Test: Auditory

and Clarke. Teachers Joil. Bup. compizte test
Sl S ]

Pubiicationsc See Buross 4C0:.1343 racoroonded.

R An sarly atiempt.
fural Comprehension. 1932 Rogoars comprehension. Some useful waterlals

ks
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. Gregaberg and Wood.
-27. VWorld Book Co.
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Lrerican Council Frenech Grammer
Test. 1927. Cheydleur. World
Sook Ce. See Buros 40:1345.

[Bov€e, A.G. Tests of French
reading comprehensisn.] Con-
tained in:Bovee,1947. (see
bibliography).

[Bovée, A.G. Test of auditory
comprehension. Contained ip:
Bovee, 1948 (see biblicgraphy).

Cohen French Test. 1945-49., s.w.
Cohen, Australlan Coun. for
Educ. Res. 8See Buros 53:236.

CEEB Achlevement Test in French
Reading. See Burcs 53:237.

Columbla Ressarch Buresu French
Test. 1926. Meras,Roth.and
Wood. World Book Co. See
Buros 40:1348.

Cooperative French Comprehension
Tests. 1942-47. See Buros 49:
180; 53:238

Cooperative French Teat: FElemen-
tary and Advanced Levels. 19390~
L1. See Buros 40:1%240-50:49:181.

Cooperative French Tests: Lower
and Higher levels. 1gh2-47.
See Buros 49:182; 53:238.

Examination in Prench Gramzar.

Frinted
vocabulary,
corpreniension,
gremnmnas.

Printed
grammal‘ .

Reeding
conmprehension.

Auditbry
comprehension

Vocabulary
Silent Reading
Grammar

Aural Comp.

Voecabulary,
grammsr,
reading comp.

Vocabulary,
Reading Conmp,,
Grammar

Voeabulary,
Reading Comp.

Vocabulary,
Reading Coup.

Voeab.,Reading
Comp.,Grammar,
Fr.Civilizaticn

Grammar.

1944-45, USAFI. Sece Buros 49:183,

Examination in French Reading
Comprehension. 1gh4-45, USAFPY.
See Buros 49:184.

Examinatlion in French vQcabularg@
163445, USAFI.See Buros 49:185,

French I and II:Achievement Exom-

- inations for 3econdary Schools.
1851, Ww.W.Cock., Educ. Test
Bureau. See Burcs 55:230.

French Crammar Test: Dominicn
Tests. 1940-4%1. Univ. of
Toronto. See Buros 4G:186,

Reading Comp.

Vocebulary(wrds. Item construetion
alweys in context.) often questionatle.

Ormibua,

Grammar

Useful materisls.
Iten enalysis data
in Wood {1927).

Useful, but sampling
of content could be
improved.

Supposed to be com-~
perable to Thorndike-
McCall reading test
in English.

Should be useful.
Not completely obj=c-
tive.

Reviewer feels it
wvas carelessly
edlted.

Not available to
public.

Generally satis-~
factory.

Technically, very
competent.

Technieally, very
compe tent,

Techniecally competent.

Item construction
often guestionable.

Item consstruction
often questicrable.

Inccrnpetently done.
ot revommended.

Poorly edited.
ot recommended.
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¥Freneh Teading: Dominlon Tests, Peading comp. liot recommended
104011, Tniv.of Toronto. See {paragraphs
Burcs Lo:187.
French Fecognition Vocabulary Yest Printed Generally satis-
1948. E.R. Rydeﬁa Pgrdue Univ vocabulary factory.
Seé Burcs 53:2%0
Prench Vocabulary Test:Dominlon Printed Generally satis-
Tests. 1940-41. Univ. Toronto. vocabulsry factory.
See Buros 40:1353; 493:188.
- Graduate Record Examinatlions: Not known. Not publlcly
i Advarnced French Test. 1939-51. , evallable.
5 ETS. 3ee Buros: 53:241.
= iowa Plscement Examinations: Voecab.,gramar, Completion items
; French Training, Series FT1l,Rev. readling comp. 1Iinvolve subjective
. 1924-26. See Buros 49:189. scoring.
; Lundeberg-Tharp Audition Test in Auditory Useful; generally

French. 1934. J.B., Thprﬁ Chio comprehension satisfactory.
- State Univ.,See Buros 40: 135 L : e

Miller-Davis Frenmch Test. 1935. Ommibus. Not recommended.

Kansas State TPeachers College. Tries to cover too
See Buros 40:1355. much ground.
Standard French Test 1929. Sammar- Vocab.,grammar, Generally satis-

tino and‘Krause. Bloomington, comprehension factory.
- Ille s Eub Sch Pub. Co. See o

F nch Grammar 12 Grammar. Satlsfactory.
,Percival. Univ,
uros. 53 242 ‘

Generally satis-
factory. Needs more
; editing.

-~ Designed’ £o native
French speakers.

" Designed for native
French speakers,

‘est'd }yocabula 'ég Binotis and
re §Psycholcg1e

.~:1,The parts based on
sion.; .8hort sentences or
! questions are gener-
©ally setisfactory; the i
. guestions baséd on
connected discourse
‘and "dialogues ere’
pocorly constructed
and edlited.

of. Chicag =Apml @omprehen- Audit'oryz;‘

; F h. Lower and comp

,,,,,,,,,,,
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Aizzrican Councll Alvha Gerren
Yest. 1926-27. Henmon, Morgan,
Hinz, Purin, Rogssterg. World
Book Cc. See Buros L40:1357.

ACE German Reading Test. 1537-38.
Appelt and Henmon. Coop.Test
Service, ETS. ‘

CEEB Achievement Test in German
Reading. See Buros 53:244,

Columbis Research Bureau German
Test. 1926-27. Purin and Wood.

Cooperative German Tests.(Verious
levels and forms) See Buros 40:
1360; 49:190; 53:245,

Exanmination in German Grammar:
Lover Level.l945,., USAFI. See
Buros 49:191. :

Examination 1n German Reading
Comprehension:Lover Level.1945,
USAFI. See Buros 49:192

Lower Level. 1945, USAFI.
See Buros 495193

inations for Secondary Schools.

See Buros 53:246.

Graduate Record Examlinatiocns:
Advanced jerman Test. 1939-51.
ETS. See Buros 53:247.

Lundsberg-Tharp Audition lest in
Cerman. 19%29. J.B.Tharp, Ohio
Btate Univ. See furos 49:1¢4,

IRulun, P.J. Aural comprehension
st Zn Germar ) CoutsZned in
Rulon,P.J. et al.,; Report on
contract test constructed for

073 AST(SCI)-26, Comprehension
University.,March 1944,

Reccrds, 19

x ‘5.’.;W&MM*?M‘gﬂm"ﬁ“«:-&twwttm#ﬂﬁgmmﬂmmw'Mmmmm‘mw*mmmwwmwfmm

to 3470, and 3488-3490.
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World Book Co. See Buros 40:1359.

Exzmination in German Vocabulary:

the ASTD,ASF,Contract No. W-19-

Voeab., granmer,
reading conmp.g
comIngition.

Reading Comp.

Voeab., gremmer,
Reading.

Vocab., grammar,
Readingc

Voecab., grammar,
reading.
Graomar.

Reading comp.

Vocabulary.

German I and II:Achievement Exam- Omnibus,

1951. W.W.Cook. Educ.Test Bureau

Not mown.

Pronunciation,
Aural compre-
hension. (Rot
recorded)

Auvditory com-

Highly resazrdec.
Item analysis dets
in Henmon (1929).

Competently done.

Not available to the
public.

Generally satis-
factory.

Highly competent i
technilcall, . v

Generally satis-
factory.

Too literary;
vocab. not well
controlled.

Competent.

Not_recommended.

Not svailable to
public.

Useful; generally
satisfactory.

Recommended. (Higher

prehension. { iden-~ level)

tify pictures

described orally) §§

(not recorded)

of spoken German, Term 6. Harvard

[Rulon, P.J. et al.] Germen Inter- Oral production Usefuli as a possivdle

view Ratinﬁ Scale (Series A). RCA (Individual
4. Records ND3-MC-3L63 examiner)

mofel; this material
i1s too svecific to
the ASTP situstioa.
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GERMAN {continued)

[Rulon, P.J., % al.,] Gral Gnrman'Authory comp. Generslly satis-
Co Erenension test. RCA Records, éTuF statements) factory.
1944 . Dises ND3-MC-34T73 to 3480. phonograph rec. )

Unlv. of Chicago Avral Compre=~ Audltory comp. The parts based m short

hension Tests in German. (with phonograph sentences or

Lower and Upper Levels. Avail- records) questions are

able from Veterans Testing generally satisfactory;
Service, 5T4l Drexel Ave.; the questions besed
Chicago 37, Ill. s on connected discourse

and dislogues are
poorly constructed
and edited.

ITALIAN

5 College Entrance Examination Vocab., grammar, Not availsble to

] Board Achievement Tests in " Reading comp. public.

3 Iatlian.Reading. See Buros

/ 53:249. ,

£ Cooperative Italian Test 1947. Vocab.,grammar, Apparently not quite
: See Burés #O>1362 49 199." reading,culture. as competent as

Coop. tests in other
, 1anguagea. Needs
‘editing

Gr@@ﬁgp, o (No review available)

- n R
IR A S
5 ¢ LoE

Rg@giﬁé ' Réﬁﬁiﬂ%ﬁdbﬁﬁL: (No review available)

o Feviow avttabie)

i . Oral, produotion Excellent; t ,
B ! (Individual scale of . its type -
, an?*xaulférg examinar) I have seen. :
aphy) R «

c§mpre‘en-tsuditorycom-‘ Eicelieﬁt-ﬂ

.

- prehension.(for best scale of its
ndri and Keulferg

 type I have seen.
phy) N At

logg}“reqording,w

Auditory comp. R&c
(identify pic~  upper- level tes, ng,
tures described L .

ntract’ orelly)’
"’tne ASTD,; ASF, Contract

32073 “AST(SCI)~26:Compre-

hension: oﬁLSpoken Russian,Term 6,




RUSSTAN {conitinued)

et 21.] Fussian Inter- Oral preoduction Useful as a possible

Scale. RCA Records, (quality scale) model; materisl
-3455 to too specific.

[ruion,P.Jd.
vieaw Raiting
g&h Records ND3~IU

62 end 3492-9&

{Rulon,P.J. et"al.] Oral Russian 4nuditoxrv comp. Generally satis-
Comprehension Test. RCA Records (P-F statements) factory.
1944, Records ND3- MC-34T71 to. 3472
and 3381-86.

University of Chicago Aural Com- Auditory comp. {(Same remark as for

prehension Tests in Russian. Univ. icago
Lover and Upper Levels. Avall- Fren:i: :-d German
tests. )

able from Veterans Testlng
Service,B?#l Drexel Ave.,
Chicago 37; 1.

SPANISH

American,Council Alpha Spanish Vocab., grammar, Generally satis-
3 926- 28.- Buchanan, Reading,compo- factory.

yton, Henmon. sition.
ee Buros,

Wz L
A R S

Examination.Board Vocab.,grammar, Not availablénto
sts in Spanish reading. compre- public.

gpanish Vocab; s Generally satis--
7 ’ factory. -

comprehension,
. grammar, civili-
. ’ zatlm o ]

~ Reading comp. R

_ Vocabulary. - No'revieu availablen
' Probably has disad~
vantage that vo
. 1”

o  ¢V7cbntext°j :
Wot known.  No review available.}

‘ Spanish Test. 0.H. -
Patterson’f1945. Purdue Univ.
See-Bur s 3:261.
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SPANISH {continued)

Furness Test of Aural Comproshen- Auditory compre- Generally setls-
sicn in Spanish. 1945-51. B.L. hension. (Records .factory, soume

Furneas. Banks Upshaw Co., ings available: defects.
Dallas 1, Texas. See Buros phono, tepe,wire. )
49:213; 53:262.
Graduate Record Examinations: Not known. No review avzileble.

Advanced Spanish Test. 1946-51.
See Buros 53:263.

fova Placement Evaminations: Voceb., grammer, Falrly satisfactory.
Spenish Training: Series ST1, reading.
Revised. 1924-25. Bur. Educ. Res.
and Serv.,State Univ of Iowsa.
See Buros 49:212.

Kansas Firat Year Spanish Test. Not known. No review avellsb .
1947. M.M.Miller. Kansas State :
Teachers College. ‘See Buros

53:264.
[Kaulfera,w.v. Oralorluency test Oral production. Excellent, for its
in Spanish.] Contained in: .. .. . +. . .-type. Usable as it

Kau{{qrs,l #(see g!}EHography) ‘ stands. e

Lundebarg-!rharp Audition Test in Auditory compre-; Generally satis-
: Spanish“’*:1929.,J.B 'rharp.Ohio hension. - factory.» .

VOcabulary and Not ravorably Pevieved,
probably not appro-
\,E;;glishwangg.gte? for test

~_.. Spanish achieveme
~of English speakers.

;&(

“No reiz%iew available.

(paranel tests in

n‘ Wgnd German
»Q’bfy‘revieved )

2 g avorablg 1‘9-
“viewed i /Testa HAVE -

e : X ¥
Inter=-Amer ican" Testa 1950.; “; panish,,f
é’ié*f fi‘foé 53%17 ; ,gg%tf‘ daieh.
L 4 1 ey

Univ. oi‘ Chicago
' teésts in French
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